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) ' his teaching guide suggests wdys to help elemeantary by

.'pupils use an accompanying student instructional Puide .to iearn about i

. _five of South and Soythwest Philddelphia‘'s ethnic groups. the title 4
éf'thg student guid¢ is "Higtory, Heritage, and Hearsay: A Children's }z
Guide to Ethnic Sopth and Southwest Philadelphia®. (S0,013 690). ~ iy

- Students, through/readings and learning activities’ provided in the”

- » "Children's Guidg," learn about the culture’ amd history of Afxo

; lyegicans, Irish/ Americans, Italian Americais, .Jewish Americans, aiid

;+, Polish’ Americang. The progras also involves students in examining i

¢ Heir own etlinic background. The teacher's guide conSists of three ’

.7+ sections. Theg§irst section provides background-inforhation o6n usizg

the program yi¥h youngsters. Topics in this section iaclude §

intergroup derstanding and tolerance ia youngsters, current trends

in ethnic Werdtage studies, ethnic heritage studies concepts ia the

. 'grogram, and different ways to use the program. The second section

,' Suggests ways to ‘help youngsters work through each learning activity. iy
It also suggests hoﬁ,tb expand and enrich activities. The final
section contains a glcssary of special teras, a resource guide of,
places to explore amd examine in South amd Southwest Philadelphia;
‘and a bibliogrqphz of selected readings. and 'other materiais in ethnic
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: W Introduction . .

N

P

Using History, Herilage, and Hearsay ‘iS your guide to -
~working with youngsters on History, Heritage, and Hearsay.
A Children’s Guide'to Ethnic South and Southwest
Philadelphia. Tt suggeéts how to. help youngsters use their
guide more effectively in learning about five of South and
Southwest Philgdelphia’s etitic groups. . ¥
~ History, Hen%e, and Hearsay is an educational tool. It
‘" has three main purposes; ’ : ‘

¢ Information— History, Heritage, and Hearsay is designed
to provide young people with basic information about
the history and heritage of five ethnic groups that have
lived or are living in South and Southwest Philadelphias
These five groups—Afro-Americans, }rish-Americans,

e Italian-Americgns, Jewish—Americans, and Polish- -
Americans—have all made important contributions to
the City of Philadelphia. More importantly, these groups -
have made South and Southwest Philadelphia unique

L cultural areas of our city.-

s Self-Discovery—History, Heritage, and Hearsay is o
designed to help yo\t.l,ffg peopi®learn about and
investigate their own ethnic identities and the ethnic
> identities of others living in their neighborhoods.
Particular emphasis is given to both the different and the
common experi¢nces of ethnic groyps living in Sbuth
and Southwest Philadelphia. The ook also provides
learning activities to help young people relate these
experiences to their own lives and neighborhouds.
 Undéstanding—Although not speéiﬁga]]y intended as a
guide to human relations, History, Heritage, and
Hearsay does raise youngsters’ awaréness of various
ethnic groups. It provides historical and cultural
inférmation about these groups and encourages
youngsters to compare and contrast past experiences and
+, current conditions' of. these groups. (

History, Heritage, and Héqrsay presents the three kinds of
information reflected in its.name. First, from history-at-a-
glance sections and detailed histories, youngsters will discover-
how and why each of the five ethnic. groups—Afro-
Americans, Irish-Americans, Italian-Americans, Jewish-

_Americans, and Polish-Americans—came to ‘the United

. —
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States. Also, they will learn what each group experiences
upon first'corping to Philadelphia. Then from the descriptions
of each group’s ethnic heritage, youngsters will learn about
some of the contributions of these ethnic grqups to
Philadelphia’s culture and history. Finally, from fictional
anecdotes (hearsay based on historical fact and personal
recollections), youngsters will get a flavor of how each ethnic
group’s experiences affected everyday li%South or
Southwest Philadelphia. .

Interspersed throughout History, Heritage, and Hearsay are
learning activities that help youngsters personalize the history,
‘heritage, and hearsay of the five ethnic groups under study.
As they work through these activities, they will acquire a
bettel sense of their own personal and family history; their
personal, family, and ethnic identity; and tHeir personal

-place in their own neighborhood and city. More importantly,

History, Heritage, and Hearsay will help young people
acquire a greater understanding of those whose ethnic
heritage differs from their own. , .

One important point that must be made here is that the
History, Heritage, and Hedaisay materials are not aimed at -
solving problems.of human relations. They are educational
materials which may also have some potential uses as human
relations tools. We fully realize thé importance of improved
intergroup relations. In fact, ope section -of this supplement ..
discusses that need. But research indicates that information
about other ethnic groups is not, by itscif, enough to improve
intergroup relations.! Poor intergroup-relations are a complex
matter and caused by any number of factors. Lack of .
information is only one factor. With this in mind, we reiterateé\s
that History, Heritage, and Hearsay is not intended to -
improve intergroup relations. It is intended to improve  .*
youngsters’ knowledge about their own ethnic gfoup and to
heighten their awareness of other ethnic groups. ‘

Using History, Heritage, and Hearsay contains three .
sections. The first section provides background information
on using History, Heritagg and Hearsay with youngsters. -
Topics in this section include: A . )

® intergroup understanding and tolerance in youngsters
® current trends in ethnic heritage studies

hed

-
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.® ethnic heritage studies concepts in History, Heritage, and
Hearsay and
- o different ways to use History, Heritage, and Hearsay.
The second section suggests ways 40 help youggsters work
through each learning activity. It also suggests how to expand
and enrich activities. .
The final section contains: .

® a glossary of Spemal terms used in History, Heritage, and

»

~
v

~

. Hearsay. '
® a resource guide of places to explore and examine in
South and Southwest Philadelphia and .

® a bibliography of selected readings and other materials in
ethnic herltagc studies

We hope that you will enjoy worl(mg wnh youngsters as
they learn ‘about their ethnic heritage and neighborhood. We
also hope- that, along the way, you \Sl“ explore your own
-e¢thnic heritage and nelghborhood too.

-

,,.




Sec'tion One:
'Background Information for -
History, Heritage,
~and Hearsay,

o/ - . )
Intergroup Understanding and Tolerance:
« Accepting Others from Different Ethnic Groups

As we noted earlier, History, Heritages.and Hea‘r§éy will

not, by itself, solve problems of human relations. The guide is_
\an educational tool: one that will provide youngsters with

.information about different ethnic groups and with structured

opportunities for investigating their own and others’ ethmcrty !

Experts tell us that learnmg more about othes ethnjc groups

is only the first step*toward acceptmg others from tﬁ'ese

groups. .

Mény forces influence our attitudes tpward other ethmc
groups. How members df a group are portrayed in the medla
how mdrvrduals in a group appear to us in reality, and the
kinds of eXperlences we ourselves have had with members' of
a particular group are all powerful forces. The most
lmportant influence on our attitude toward various ethnie ' )
-groups, however, is the attitude of our role models. Role '
models are people we admire enough to imitate. For young
children, the most influential role models are usually parents ’
_and older family members. Later, other adults, such.as
teachers, and friends become more influential. Most of our
prejudices are acquired ghrough daily contacts with prejudiced
role models in our own ethnic' group, rather than thréugh
contacts with individuals from other ethnic groups. We learn

e
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about ethnic stereotypes from daily association with rolé
models who have these misconceptions. Rarely do we learn
about them from contact with the ethnic group being
stereotyped. Most of us readily,accept depictions of the .
lifestyles, social vatwes, and human worth of other ethnic
groups that are presented to us by role models.

As we change role models—from parents to teachers, for
example —our attitude toward different ethnic groups can
change as well. Likewise, as we learn more about various
groups, our attitude can change.

History, Herituge, and Hearsay is based on a belief that
education can change children’s attitudes-toward others. The
guide encourages vicarious and real exploration of other
ethnic groups. By reading the histories, heritages, and,
hearsays, youngsters will come to a better understandmg of
both their own ethnic group’s experiences and the experiences
of other ethnic greups. iy doing the activities, they will *
enrich this understanding and reldte it to their own life and
world. History, Heritage, and Hearsay will help youngsters
to: .

® learn about themselves in ordcr to appreciate others

® learn about mdmduﬂl differences among people in order

. to recognize gimilaritie 4

® learn about and apprécrate the many contnbuuons

different ¢thnic groups have made to Phlladelphlas .
culture and heritage.

You, as adults working with youngsters on sttory
Heritage, and Hearsay, can benefit from the guide as well. .
Maybe you will recogmze and become more aware of your
own ethnic group’s background Maybe you will learn more
about other ethnic groups.” Either way, it is important that
you recognize your own feelings about your own ethmc group
and about other ethnic groups. Remember, your, attitudes and
feelings about yourself will affect youngsters™ atutudcs and
feelings. N

A S

* ‘Current Trends ini Ethnic Studies

We have included this brief diScussion on trends in ethnic
studigs to help you to ‘Better understand some of the goals of -
History, Heritage, and Hearsay. Before you help youngste

6

W

¥

.



; (SRR
explore the ethmjc diversity of South and Southwest
Philadelphia, it might be useful to review some different views
of ethnicity and some current trends in ethnic studies. Thiss
material should <help you acquire 2 general understanding of
ethnic studies which, in turn, will help you as you work with
. the youngsters. '

There have been two major concepts of ethnicity in
America. Each has had a different influence on how schools

- and society approach the study of ethnic groups. One is the

“melting pot concept; the other is the concept of “culturai
pluralism.” ‘

The “meltmg pot” concept was first proposed by the
Engllsh-JeWIsh author Israel-Zangwill at the turn of the \
century’ m hi§'play, “The Meltmg Pot.” In Zangwill’s play,
America was a nation where unique ethnic characteristics
blended, or melted _together to form a new, American identity.

~ People were somehow better Americans because they
exhibited the best characteristics of all ethnic groups and

cultures. Uniqueness and’ individuality.were suppressed in .

favor of a true cultural synthesis. In reality, advdcates of the

melting pot concept saw this synthesis in American society as
consisting almost entirely of white, Anglo-Saxon Christian
cultural values and traits. )

The melting pot concept prevalled in American social

pollcy and education’ for over five .decades. Traces of it still

exist today. Some educational programs that are designed to

compensate ethnic minority children for their “cultural

dcﬁcxencms“’@rp prithe examiples of] this. At base, the purpose
- of these programs is to make Anglo Amorrcans out of ethnic .
— minority children. :

An alternative view of ethnicity i in Amcrlcan socncty
emerged i in 1924. This wag,the concept of “cultural
pluralism.” Cultural plyralism was first proposed by Horace
Kallen. Kallen argued ¢ qhat American society should reflect a ,
variety of cultural, racial, and ethnic characteristics. His  ~
symbol was the orchestra, rather than the melting pot. Just as
each instrument is essential to an orchestra and just as each
. contributes to the orchestra’s overall nature, so each personds
ethnic heritage is essential to American socnety and each
individual contributes to the overall nature of that society. -
This concept stressed ethnic diversity and mdmduallty rather
than amalgamatlon and sameness. Today, Kallen's‘Concept of -
Amcrlcan society is g,cnerally accepted as being the more

A 7
_EC - 12

§\

@

-

.

b




< (' '.'.

accurdfe, the more useful, and certainly the less demeaning to

America’s millions of ethnics. * ° 3
History, Heritage, and Hearsay l's, in large part, about ,

cultural pluralism. In describing the’ hisfories, cultufes, and

experiences of Afro-Americans, Irish-Americans, [talian-

Americans, Jewish-Americans, and Polish-Americans in

| - South and Southwest Phllad/il?na it aims to:

¢ make’ youngsters aware the plurallsuc nature of these
+°  sections of our city
® enhance,youngsters’ appreciation of the culture and
contrlbuuons of all of the ethnic 8rqups of our city and °
e contribute to youngsters toletance™or other ethnic ‘
groups in our city.

‘
l N~
- ¥

‘ Ethnic Studies Concepts Found in the Guid

. 4
* History, Heritage, and Hearsay examines a variety of
concepts in the study of five ethnic groups. These same —
» concepts help to organize learning activities so ‘that
youngsters can éompare and contrast their own findings wnh
those of others involved.in the same activities. - *
You will need to recognize and inderstand how these
ethnic studies concepts are used in this guide.
* Histpry is the story of how and why each ethnic-group
. came to the United States and of the group’s early
. experlences in Philadelphia.
e Heritage is a descrlpuon of sgme of the major traditions
.and characteristics unique to‘each ethnic group. It
. ighlights sonte. ways that each ethnic group has
K Contributed to Philadelphia’s cultura ang,hlstory .t
« Hearsay is a fictional anecdote, based on historical fact
. . and personal recolltctions, designed to provide a flavor
«* ' of everyday life.in the pastor ckyldren of. dlfferem
ethnic groups. .
¢ Culture is one of the key concepfs in ethnic studles and -
- consists of the customary beliefs, values, behaviors,
/ fstitutions 4nd Tnaterfal glajects ofa racial, religious or
social group. Each'grou res a-dommon culture.
‘ . ® Ethnic group is a complex.and subtle concept that is
. - often difficult to pin down. History, -Heritage,\and

al,
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He(rrsay uses the characterization proposed in. the,
Harvard Encyclopedia of ‘American Ethnic Groups:
. the groups treated here are characttrized by ;L
- some of the following features, although in A
combinations thatvary considerably: <

(1) common geegfaphic or]gm, Ve
(2) migratory status;
(3) race;
(4) language or dialiect;
(5) religious faith orfaiths; - -
(6) ties that ;ranscend kinship, nerghborhood
and community boundaries; '
(7) shared traditions, values, and-symbols,
(8) literature, folk-lores and musrc, :
(9) food preferences; * .
(10), settlement and employmenf patterns,
¢11) special interests in regard to politics in the
/ homeland and in the United States;,
(}2) institutions that specrﬁcally serve and
maintain the group; 1
-(13) an rnternal sense of drstmctrveness
(14) an externa[ perceptron of distiactiveness.?

® Ethnic identity is membership in a particwla) ethhic
group and it, l{){,«is a complex concept. Mogt_of us are

members of morxe:than one ethnic ‘group and, because of
this, are.able to cheqse our ethnic identity to some™
degree. For some, M thc- selection process is easier -
than it is for others.
Ethnic mmomy groups are groups that aré numerrcally
small. These groups often have unjque physical, .
linguistic, and/or cultural characteristics that distinguish
them from the majority ethnic group. Native Americans,
Afro-Americans, or Sephardic Jewish-Americans are
often considered ethnic minority groups. " )
Acculturation is the process by which two distinct ethnic
“groups adopt elemerits of each other’ culture ori a
relatively permanent bagis. The popu}_g,m-‘bf pizza
among Jewish-Americans or bagels among Italidn-
w@nencans can be called acculturatron A

o 3 -
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® Values are those elements of an ethnic group’s culture to
which a high worth and great importance are attached.
. Values can influence an ethnic group’s choice of foods
or its behaviors, attitudes and beliefs.
® Customs are long-established pracuces or conventions
- of an ethnic group. These conventions are often unique
to that ethnic group.
o Lifestyle refers to the different ways of living exhibited
by various ethnic groups. Lifestyles are often a direct
reflection of an ethnic group’s values, customs, and
_ degree of acculturation.
. Migration_describes the movement of individyals or
groups ffom one place or locality to another within the .
£, same country, state, communfly, and so forth. '
® Immigration, on the other hand, descrlbes the movement
of people from one country to anothqr country. -
® Stereotypes are selected traits or characteristics attributed
to an ethnic group without supporting evidence to
warrant their generalization to the group as a whole.
‘® Préjudice is a set”of negative attitudes and stereotypes .
5 held by an individual toward a partlcular group of
people or a race of people. .
® Discrimination usually refers to differential treatment or
behavior directed toward individuals who are members
of “ethnic mmomy groups. It can also be dlrected toward
economically deprived groups. . -
<0 Neighborhood and community history refers to either
the written; oral, or pictorial record of events that have
“occurred in parficular sections of a city and to the.
groups of people living there.

P
Fl Y .
Cf -
T Different Ways to Use
' History, Heritage, and Hearsay
’ . " P - P;.
. N History, Heritage, and Hearsay ‘

: AS AN ETHNIC examines the history, culture, and
STUDIES . heritage of five Philadelphia ethnic
RESO‘_JRCE > groups: Afpo-Americans, Irish-

Americans, Italian-Americans, Jewish-

) Americans, and Polish-Americans. These ethnic groups have

made significant contributions to the history ard gulture of
A
14
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. abrlmes‘ If the guide is uséd as a complete resource,

all sections of Philadelphia, but particularly to South and

Southwest Philadelphia. One way to use this guide is as a text '

(without doing the activities) for youngsters to read.

After reading the history-at-a-glance section, the detailed
history and/or the fictional anecdote for a particular ethnic
group, you may wish to discuss that group with your

youngsters. After that, you and the youngsters might cteate

your own set of activities for inVestigating each ethnic group
further.
An example of how to do this follows:

After reading the fictional anecdote, It’s Great to Be
Irish!, you might want to have "youngsters ask their
grandparents, great-grandparents, or any other older

"+ adults to tell them some of the storre@@t they. enjoyed

listening to as children that relat their ethnic
background. Youngsters should try to record these
stories if possible, either ona tape orin writing. Thenasa
group activity, youngsters can put together a small book .

« of these stories. They mlght want to draw illustrations to
acompany each story. When the book is completed, they
could ask if others in the commumty would like a copy.
They mrght even be able to get it published.

rd
r

Another way to use the , guide is by
doing the activifies without readipg’the
%(S)ﬁ& Eﬁ}’,ﬁ%’: history-at\a-glance sections or thé
STUDIES ., detailed histories. This way, youngsters
ACT]VITIES can explore the heritage and culture:of
the ethnic groups represented in their

partrcular comm mty through fictional anecdotes land
activities. -Information about the five ethnic groupsfinvolved
may stimulate them to read the detailed histories later on.

The ideal way to use the guide is as a
complete unit. In this way, the history-
MPLETE ) at-a-glance sections, detailed histories,
OGRAM IN fictional anecdotes, and activities are
.used togethér. The activities help
STUD]ES youngster’é/ pérsonalize the history,

groups. Youngsters may wosk with the material as it is .

_heritage, and hearsay of the five ethnic

presented in History, Heritage, and Hearsay, or if you would |

like,.in the order that best accommodates their interests and

*
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yourigsters should'know a little about each ethnic group before
doing the activities, At the very least, they should read the
fictidnal anecdotes ayd history-at-a-glance sheets. For example,
theymight do one or two activities at the same time that they read
a lgstory Or they might read through a hiStory and then do the
activities. Reading the history of their ethnic group in South and”
Southwest Philadelphia might lead youngsters to work on
“Reutes: Tracing Your Family' Travels.” It mightalso lead them -
to work on *“Tell It Like It Was: Oral Histories—Part 1.” Plotting
migration patterns or interviewing older family members are
Both excellent ways for youngsters to discover more about how
the experiences of their own family members matched the
experiences of other members of their ethnic group in South or
Southwest Philadelphia.

A fourth way to use the guide,
AS A SOURCE. History, Heritage, and Hearsay, s as a
OF IDEAS FOR resource for developing your own
ETHNIC community ethnic heritage studies
STUDIES program. After reading History, ¢
N ‘Heritage, and Hearsay, you may decide

that it would be more exciting for you and your youngsters to
develop your own community ethnic studies program. Should

“you decide to take this option, we recommend thht you read
~several of the books starred in t biblibgr\&q;y. .

You may want to begin by asking youngsters to identify
those things they would like to learn more about in their -

“ethnic heritage and in their neighborhood. Continue by

discussing and outlining ways youngsters might be able to
find relevant information. You may also ask them to suggest
ways to present their information —in photos, tape recordings,
music, books, and so forth. After.going through this process,
you may want to use some of the questionnaires and/or °
forms found-in History, Heritage, and Hearsay. If you'do .
decide to use the guide in this manner, you and the
youngsters will embark on a truly rewarding information
gathering and problem solving experience. You will use
rescarch tools that many schools cannot teach because they
lack the means for practical application. .

How you choose to use History, Heritage, and Hearsay will

" probably depend on your community setting, your resources,

and the time you have available to work with the youngsters.

" The guide is purposely flexible"and can be used under many

different kinds of circumstances.

~
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Sectlon Two.

Dlrectlng and Managing the- .
-~ History, Heritage,

» and Hearsay Activities

roaT . .A ‘ ' . é
a ’ Introduction .

In this section of Usmg History, Herttage, and Hearsay,
you will find specific instructions to help you as you work
. With youngsters to complete the learning activities in History,
Hemage and Hearsay. You will also find suggestions for
expanding and enriching each actlwty A special section on ~
ways to manage learnmg activities so that youyngsters can
complete them is*also included.

' _/ \

.. "~ Directing Each Activity

Each actmty in Htstory Herztage, and Hearsay is
presented in this supplement so that you can understand the
activity and present it clearly to youngsters in your group.
- For each activity, you will find:

. ¢ An overview . M T
® Objectives ' -
e A list of materials needed
] Pre-actmty hints to help you familiarize yourself with
the activity before you.present jt
e Instructions for things to do dyring the. activity to help
you guide youngsters through activities- -




e

® Suggestions for other things to do to expand and enrxch
. the activity.

Before beginning e

k4 .

ch activity, you should' review it in
History, Heritage, and Hearsay tg see how presqptatxons in
the two' volumes parallel,
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Me, Myself and I .
Makmg Identity Collages |

1

This’ acuvnty helps youngsters recognize thét each person’s’
identity is really a composite of three different identities—
personal, ethnic, and human, ’Youngsters identify and
illustrate differént aspects of each of these identities-in their
lives through pictures chosen from magazines, newspapers or
personal photos. This activity also provndes an. opportunity
for youngsters to compare and contrast their images of their
personal, ethmc, and human identity with those of others.

-

ol . A
3

4

L

-7
“This activity offer's youngsters an
R _ opportumty to: . ‘
OBJECTIVES ® recognize that each rson Nas a -
personal, an ethnic, E;d a human’
identity.
° 1dent1fy aspects of each' of these identities i in. hls or
her own life -
® exemplify aspects of these ld’entmes by choosmg
,.items which reflect each one
¢ make identity collages which exemplify pex\sonal f
ethnic, and human identities
® compare afid contrast his or her personal, ethmc,
and human identities / ;
® gompare and contrast his or het identities (as .
exemplified in the identity collages) with those of +,
others. . ~

-]

ot

e .~
#

, .
[ X

. Pencils NV \
. R .Construction paper
%éggél]l)ALS’ 5 Newspapers iﬁ o

> . ‘
- Magazines S .

- Fape

Paste '
* Stissors <. -

et
-




. . Before you present “Me Myself
’ .| and I,
f{lgi.‘gcnv”y ) . Read through the entire activity .
o B in History, Heritage, and
i - Hearsay, pages 3to 5, -

Review caref_ullz THINK ABOUT THIS, pages

and 4. You shotld discuss these questions wi

youngsters., o

Review IN THE NEIGHBORHOOD, page 3.

— You may want to illustrate how yod would

" choosé pictures from magazines, St personal
photographs to represent you ‘own personal, <
ethnic, and human .identity;

— Make sure that you have‘construction paper
available for the young peopl make three
folders, one for eacli

Review, HERE, pagg’4, Make tdentzty collages.

Have plam constry tion paper and tape available

for,use in making shadow profiles, as well as paste

for making the collages. Make your own idemtity
collage to use as'an example. - )
¢ Make arrangements to display the ﬁmshed collages:

m your center.

¢ Review OTHER THINGS TO- DO, page s
Consider using one or more.of these activities to
augment this activity.

¢ Encourage youngsters to bring in personal
photographs if they have some they would like to

use. / .

L ® See if youngsters can define the °

THINGS FO DO T term “identity.” Use ;heir i

DURING THE definitions as a lead into the brief

ACTIVITY ‘discussion of personal, ethnic,

»and human 1dentlty m the*”
introduction to “Me, Mysélf;and I: . ~,” page-3.

® Ask young people to read this materlal sn]ently or
‘read lt aloud to them. . .




L

»’

-

. [—contmuek\' - - -
® Lead the discussion of the THINK ABOJJT THIS —
questions, page 3. .

- ® Go ovér the directions to IN THE
" NEIGHBORHOOD, page-3, with youngsters
~— Illustrate how you would choose pictures from
newspapers, magazines, and.personal ’
« -phetographs to represent your personal, ethmc
-and human idéntity. . -
— Have them make three fo]dersxbeforef they leave
and label them, Personal ID, Ethmc ID and

‘Human ID
_ <
| ‘.
- — e Discuss the THINK ABOUT
THE NEXT THIS question, page 4. Sge if
- TIME YOU * youngste?s can explain why some'
Y MEET ° of the things that they've chosen
: represent more than one ideatity.

® Reinforce the idea that human identity encompasses * -
personal and éthnic identities, so that most things -
chosgn will represent humanness. )

® Go over the diraations for “Making Identity °
Collages,” page 4. Draw a shadow profile of one of
the youngsters to demenstrate howﬁhey are to
make them. + ~

® Show the group a completed shadow profile of your |

« own personal, ethnic, or human ldenuty
_o Help youngsters make thelr shadow profiles, iy
- necessary. ) -
¢ Travel ‘about the room observing their ‘ﬁrogress and
helpmg them where necessary.-

e Lead the discussion of the THINK ABOUT THIS
questions, page 4, only after youngsters. have
completed their collages and have had an
opportunity to look at each other’ f'mlshed .

¥

»

products . - .
. . ‘A
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The activities listed on page 5

OTHER o . may be used to expand.“Me,
THINGS - |- Myself; and I: Making Identity -

TO DO

-Collages,” if the youngsters dre |

A

-

QK

Al

‘ interested in continuing this type of

/éctivityVThe following suggestions may help in
7~ completing’these activities: . P

Make personal identity collages far others, 7

¢ Directions for the first acti ity,oéxaking a.personal” -

~ identity collag{f"or someorie m your family, are easy -
to follow and should_not present &ny problems., -
Youngsters may Waat to make the collages as gifts
for Mothers Day, Father’s Day, birthdays on%%the:
special .occcasions. . ' v

¢ Making a personal identity collage for someqQ &
famous will probably require that youngsters 20 .
some research about the life of the individual. . - -
chosen. They may have to make a special trip to the
library for information.or they may have to borrow
magazines, newspapers, etc.,from friends,and-, . o
relatives.. ’ L SRR

¢ This activRy may take several weeks to complete.

Make ethnic identity collages for other ethnic %z:ps. -

* This is an excellent group activity that.may take *
several weeks to complete, depending on the depth: | 7
of information that youngsters think is needed. .’

® You may waht to dividg the group into two small
groups and have each small group chodse one
ethnic group for their collage. * (

¢ To find out about an ethnic groyp, youngsters may
review the history-at-a-glance sec ions or the .
detailed ethnic history of the groups in History,
Heritage, and Hearsay. They 'may-also want to visit

~ the library orcommunity historical society for more
information.- (See list of community resourcs, page
80 in thé supplement).” ‘ S

® If necessary, help youngsters arrange any such - * .. _
visits. o A

® Have each’ group identify things that theg.think will
show uniqueness of the ethnic grdup that they have

R
“continued —J
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— comi;med v

beerr studying. They may need help doing this.
Guide them away from stereotypes. °

® See if youngsters want to redesign the shadow
portrait to reflect.a group portrait.

® Provide time for youngsters to make their collages
and present the finished product.

® Discuss with youngsters the similarities and
differences between the ethnic groups as shown in
the collages. ,

® Provide space to displz{y the collages:




A.Da')i'_.at a Time:
Keeping a Diary

" This aetmty helps youngsters record their own personal
hlstory by writing a diary. As youngsters write about things .
that happen to them each day, they will see what things are
important to them and how ‘their ethnic identity influences
their lives over the course of a month. By listening to excerpts
from diaries of famous and not so famous people, youngsters
can sce how things change over time, what things are
1mﬁortant to other people, and how each pers&n s ethnic
identity influences his or hé} life. This actl}wty llustrates
differences—differences between then and 'now and differences
between one’s life and anothers :

¢ N
~ -

[

This activity offers youngsters an

, opportunity to:

OBJECTIVES ® récognize that a drary isa -

N personal history
® recognize how lives change over .
the course of a month

® recognize the influence of ethnic 1dent1ty on daily’
lives ¢ .

e ntake a one-month diary

e recard daily activities for one month..

-
-

N "Paper -~
Pencils
“jl “Engll)ALSK 4 | Pictures
Crayons, colored pens, or pencils
If available, copies of one of the
following books: : ’ FE
~ Diary of Ann Frank by Anne Frank
— The Autobiography of Malcolm X by Malcolm
- Xand Alex Haley - .-

24
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— I, Juan de areja by Eliz‘abeth Borton de
Trevino’

— Twenty-Five Years in the Secret Service: The
Recollections of.a Spy by Henri LeCorone

Before you present “A DPay-at a

Time: Keeping a Diary™
o Read through the entire -

‘ activity in’ History, Heritage,

— ‘and Hearsay, pages 15 to 17.

e Review cafefully, THINK ABOUT THIS, pages 15-
—and—16:-You should discuss these questions with the
youngster$ S

® Review HIERE, page 15, Make a personal dzary

— — You njay want to read to your group excerpts

’ from one or"two fantous diaries. Try Yo get

copieg of one of the books listed abagve.

— Focug on differences illustrated in these
excerpts—differences.between one person’s life *

« and fnother’s; dlfferences between then and
now.

— Remember that diaries are private thmgs

— Yol may want to suggest that youngsters draw a
pigture on the cover of thelr 'djary, something
tHat represents how they feel hbout themselves.

+>'8 Review IN THE NEIGHHBORH D page 16

Keep a persond] diary.

s  — Diaries can involve minimal wrmng if
youngsters use pictutes with captiors and °
explanatlons If youngsters don't feel like

. writing, you may want to suggest that they do a
picture diary. -

You may want to share w1th the group
somethlng that you wrote in’'your. diary:as-a
child, if you kept a diary, or something that you
recorded on a daily. bqsns as an adult, if it is not
too personal . <

— This activity will take a month to complete $O

z

PRE-ACTIVITY
HINTS -

’

continued ~—




continued

(-_ you may want to check with youngsters'
progress at the end of each week.’ -

— You may want to think about askmg several
youngsters to read aloud an excerpt or two from
their diaries so that the group can compare how
similar or different people’s activities are and the
influences ethnie.identity has on a person ’s dally
life. i

-& Review OTHER THINGS TO DO, page l7 .

Consider using one or more of these activities to
expand the activity.

—_

L_

& Ask youngsters to srlently read .

THINGS TO DO . the introduction to_this activity,

DURING THEw= age 15 in History, Herit e, d.
. ACTIVITY Pee e ' Ee an

Hearsay, or read it aloud to

» them, -

*"Lead the dlscusslon of the THINK ABOUT THIS
questions, page I5.
— These questions should PrOVlde an mtroductory
" discussion to HERE, page 15.

. ¢ Read-aloud to the group an excerpt or two from
one of the diaries of famous people suggested under
“Materials Needed.” This will provide a framework
for the HERE activity; Make a personal. dzary, as
well ag the IN THE NEIGHBORHOOD acuvrty,

' p’hge 16. -
— Ask youngsters how tbe pe’rsons. ethnic ldenuty
~ influenced his or her life. -
..— Ask how that person's life changed over time. )
* You may want to read an excerpt from the .
. beginning, middle, arid end of the-book.
*  — Travel about the room thecking on youngsters
progress as they put together their bodklets.

*




. l; —

> ¢ Discuss the THINK ABOUT
THIS question, page 16.
. %ih%EN‘%(lg — Youngsters should have had a
MEET . chance to think about when
they will record their
information in their diary and what. types of
things they will write about. .
~— Remind them that diaries are private thmgs and
R - that they will not Have to share what they record

with anyone unless they want to.-
® Go over the directions for IN THE
NEIGHBORHOOD Keep a personal diary, page
16. .
— Remingd youngsters that this is a month-long
activity, something that they should do each day
and that from time to time during the month
. you will check to see how they’re doing.
— If some youngsters balk at writing a diary,
* suggest that they make a picture diary with
) * captions and explanations.
: * e At the end of the month discuss the THINK
< ABOUT THIS questions, page 16, with the group.
— 1If some youngsters want to share excerpts_ from
_their diaries, let them do so. This3ill be a good
"way t6 illustrate the difference between one -
person’s life and another’s.

ol

|

. ' The following activities may be

OTHER . use;d (to expand activities described
THINGS . in “Al Day at a Tlme Keepmg a
TO DO :

3 . Diary™

Continue to- keep a personal diary. .

e Some youngsters may want 16 continue to record

. "what they do each day for three, six, or &ven twelve
- months, This is a good way for them to see what

. they've accompllshed over a long period of time.

.

+ continued —

A
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~—— continued

Read other diaries. *

+ o, If youngsters choose to read any one of the books
they will learn how that person’s ethmc nic_identity
influenced his orther life.

® Youngsters may want to report to the group on
what they've learned reading the book.

Make up a personal diary. - ’

® You may want to suggest that youngsters doing this
activity talksfo someone in their early to mid-20s to
find out whak things youngsters 10 to 15 years old
enjoyed doing 10 years ago, what television shows
,or songs and dances were popular, what games were
played etc. . .y

Keep a picture diary.

¢ Youngsters may want to examine family albums for
pictures from a year or two ago.

¢ Youngsters may want to keep a cartoon diary with
illustrated stories.

<«
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Thinking Positively:
~ Making Eth >osters

. ! . d P
This activity helps youngsters critically analyze images of
their personal ethnic group(s) s well as images of other
ethnic groups as presented by various media, and as perceived
by others. They examine the concept of ethnic stereotyping
and its various manifestations and design and make posters
demonstrating the positive imagés of different ethinic groups.

>

[

This activity offers, youngsters an

’ . ' opportunity to: |

OBJECTIVES ® critically analyze the images of an
ethnic group as presented by

' various media

¢ informally interview others to determine their image
of an ethnic gtoup ‘

® recognize instances of ethnic stereotyping Ve

® discuss ethnic stereotyping and some of its

. manifestations .

® list positive aspects of an ethnic group

® design and-make a poster that demonstrates positive

" aspects of an ethnic grqup.

) Paper
< Pencils ‘
k‘fgggﬁ“‘s Samples.of ethnic magazines |,
) and/or newspapers
- Samples of daily newspapers -
Poster boards - .
Crayons, colgred pens or pencils .
Paste*or glu ‘ ’
Scissors
Dictionary’ 2
b hY
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\yre Before you present “ThinKing
b
- PRE-ACTIVITY
HINTS

., Positively: Making Ethnic Posters™

.® Read through the entire activity
in History, Heritage, and
Hearsay, pages 39 to 41.

® Review carefully, THINK ABQUT THIS, pages. 39
nd 40. You.should discuss these quesnons with
oungsters. -

® Review IN THE NEIGHBORHOOD, page 39, Find

out about your-ethnic group.

— You probably should have samples of various
ethnic newspapers and magazinsgfor youngsters
to look at. .

You may want youngsters to idenftify TV -
programs about their-ethnic group or that have
members of thei¢ ethnic group in them.
Youngsters are really doing research about
stereotyping and’are looking for repeated
positive or negative images of their ethnic,
group(s) as shown in magazings, newspapers,
television prodgrams, etc. ¢
. You may want to suggest that youngsters make
a list of repeated positive and negative images of
their ethnic group that they\found as’they
watched television, read newspapers and
magazines$ or talked with others.

® Review HERE, page 40. Make a positive nnage
poster.
—— This will be a- good group activity. You might-

k\"" want to think about having youngsters plan and

make their posters | in small groups.

— You may want to divide youngsters into small
groups according to their ethnic identities and
let each group plan %nd make its _poster.

— You may have to .identify places in the
_community where youngsters can display their
posters. Think about’such places as grocery )
stores, fast-food shops. the local library, etc.
Contact the managers of these’ f&cnlmes for

permission.s ~- -

¢ \,wf T T ' “ '
- * — continued —~—
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—— continued

— Make sure that you have enough art materials
available for youngsters to complete the activity.

— Planping and making posters may take two or_
more weeks. '

— As youngsters identify positive imagés about
their ¢thnic group(s), you may want them to
analyze whether or not there images are
stereotypes. .

® Review OTHER THINGS TO DO, page 41.

.Consider using one or more of these activities to

expand the activity. -

+

\L ® Ask youngsters to silently read
. THINGS TO DO the introduction to this activity,
'DURING THE . page 39 in History, Heritage, and
ACTIVITY . Hearsay, or read it aloud to -
- . them. -
® Lead the discussion of the THINK ABOUT THIS
questions, page 39. '

— Find out how many youngsters watch television
programs that have'members of their ethnic ;
group in them. Ask them which shows they
watch, then see if they ‘can describg how these
ethnic group members are portrayed
Find out how.many youngsters read ethnic
newspapers andjor magazines. Again, ask them

} to describe how their ethnic group is portrayed.
Ask the youngsters to make a list of the positi
and negative things they see or hear about their
personal ethnic §roup as they watch television,

-

- !

read newspapers, and magazines and talk with
others. If you th

this, you may wanfts give some examples. °

gik they will have trouble doing

7

] A
i




, _ ¢ Discuss the THINK ABOUT
_THE NEXT THIS questions, page 40. -
TIME YOU —_— One useful definition of .
MEET “stereotype” that you may

' < ‘want to refer to as youngsters
attempt to define the term is:

a selected trait or characteristic attributed to 3_
S ip

warrant its generalization to the group as a
whole.

The followmg ;sﬂtitements or phrases are
examples of stereotyping:

* “All Jews are loud and aggressive.”
“The-industrious Japanese . .. .”

“All Blacks can sing and dance.”

“All Irishmen drink heavily.”

“The well-educated Jew .. ..” .

-— Yeou might want to begin the discussion with the
above examples of stereotypic statements and
_ see if youngsters in your group identify them as
such. Then you can move on to the discussion
questions.

— You should point out to the youngsters that all
stereotypes need not be negative but that all
stereotypes are _generalizations.

e Go over the dtrqctlons for"HERE, page 40, Make a

“positive image’ poster

: — Ask gach youngster to list all the positive thmgs

i . .about his or her ethnic group using categorles

. such as famops people, important
accomplishments, important contributions to
American culture, etc. You may have to help g
o them recognize important contributions'and
accompllshments or identify famous people. Or
L ‘you may ask thém to spend time researching’
their ethnic group(s) to find out these things,
“The histories in History, Heritage, and Hearsay
are a place t&start.
— Discuss these positive traits with the group to
see if any are stereotypes.

-
&

v

'

e an ethnic group without enough evidence to™  *1-
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. -~

— Drvrde ‘youngsters into small groups according ©
to theur ethnic identifies, three or four young
-people in each, so that they can combine their *.
lists and plan a poster deplctmg their posltlve
characterlstics

— Make sur€ that magazines and newspapers.are
.availablé so that youngsters- can take pictures
‘from them.

— As youngsters begin to write slogans about
‘positive traits, analyze eacy slog with them for
'stereotyping or ways thdt the slogan counters
commonly held stereotypes about ‘hat particular
ethnic group.

— Let'youngsters continue with._this’ actrvrty over
the next week or two. Drscu,ss the THINK
ABOUT THIS question, page 40, with them.

.*== Find places in the community to display therr

completed posters.

»

-

<

<

Ve

»

I '
L : The folloxvmg actjvities may be
. OTHER used to expand the activities
* THINGS . described in “Thinking Positively:
TO DO ¢ Making Ethnic,Posters”; .
¢ LR a3 1

1,

Find out about anothe? ethnic group.. "

L -Youngster may want to, find out about otﬁe? ethnic

groups livifg in their neighborhood but not:
represented in their group.

S 4 Youngsters ‘may want to make a chart or a llstwf

* other groups’ fositive i images. " y

Make a “posrtgfe.nmage poster” for atiother ethnic
* group.

- ® This will be a good smal] group project with each”
small group choosing a djfférent ethmc group to
illustrate in a poster.

® Again, you will have to examine each group s
slogans and pictures for stereotypes.

<

4.
-

)

/

.
4
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—— continued

" Make a “positive image” billboard.
¢ This activity would be a. cuImmatmg activity for
those'who made’positive iiage posters of other :
! éthnic groups. .- T
¢ The billboard should include fmany ethnic groups.
o See if youngsters°can come up with slogans that
| illustrate the 51mllar1t1es .and dlfferencc;s among the
S groups -
e This activity will take™ se‘vgral weeks, maybe months
. ‘to complete.

. You will have to see if there are any p}&es in the
‘community for dlsplaylrrg such a billboard. You
might ask for assistance ‘from community leaders to
dlsplay 1t . )

-

-

1.:
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- Routes' Tracmg
- Your Famllys Travels T

LN ~

This activity helps youngsterS recognize that migration
~ (movement from one place to ‘another) still occurs in
merica. They investigate their family’s migration patterns

and develop maps 1llustratmg these patterns. They also .
discover reasons for thelr family’s migration’to their present
-homg. Youngsteys will Jearn that the reasons people move -,
today are similar to-but dlfferent from the reasons they
moved long ago. ’

b/ ;.

3 . \ P
. L SN - This actmty offers youngsters‘an
= e opportunity to: S,
OBJECTIVES ® recognize that migration occurs >
. . - in America today T
~ = - |* e compare and contrast historical
and presesit-day fotives for mxgratlonlxmmlgratlonA— s
) . mvestrgate’personal and family mlgratlon patterns ]
® investigate reasons for personal and family -
: migration o ‘

‘® locate and name cities, States, and/ or countries on
maps where family members haye lived®
. ¢ compare and contrast migration patterns
: e interview family members about mlgratlon patterns
and reasons for ~m1grat10n

-~
-

-~ .

-

2

. . + Paper .
. Pencils . -k
. %ﬁ‘gggﬁ“‘s Colored: pens or magic. markers ;. -
; o tae o Capies of Routes Family Travels -
g « Questionnaire (a number of )

copies are prowdtd with these materials)
Copies of local, state, United States, and World maps
(a numger of copies are provided with these

materials) < o , *
A SEPTA “Sgreet and Transit Map of Philadel-p}mﬁ”

&




PRE-ACTIVITY.
HINTS

Before you present “Routesy
Tracing Your Family’s Travels™: |
4 Read through the entire activity

Hlstory, Heritage, and

Hearsay, pages 49 to 52.

“—

* Review carefully, THINK ABOUT THIS, pages-49,
50, and 51. You should dlscuss these questions w1th
youngsters.

¢ Review HERE, page 49, Trace Your Routes
— See how ®asily you can complete the Routes’

Family Travels Questionnaire' without assistance
from your family. .

— Indicate on the map$ each place that you have
lived.

— If you have problems doing either of the above
activities, you will have clues to problems
youngsters may haye and you can plan ways to,
deal with these problems. For example, 4f you
had _problems identifying areas 1mPh11adelph1a
where you have-lived on the miap of -
Philadelphia included with this actwntywe a

", » SEPTA “Street-and Transit Map of

- Philadelphia” to locate specific streets and then
transfer- approxnmate locatlon§ to the actlvnty
map. - -

— Consider dividing yolir group into smaller

groups of three to four youngsters to Compare
routes.

_® Review IN THE NEIGHBORHOOD page 50

o

Trace your fam:ly 5 routes. -Try to complete this
activity before assigning'it to your group.

*.Review OTHER THINGS TO DO, page 51. °
Consider using one or more of these activities to -
expand this activity,
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A "¢ Go over the directions for HERE, page 49, Trace -

) ‘ . ‘o Ask the young people to, slle!nﬂy
THINGS TO DO . read the introduction to this
DURING THE activity, page’ 49 in History,
ACTIVITY Heritage, and Hearsay, or read it
- aloud to them. See if any of the
youngsters can tell you how many times they have
- moved since théy were born. :
e Lead the discussion of the THINK ABOUT THIS
* questions, page 49.
— If they can, have youngsters mark the p]aces on
the world mép where their ancestors came from
q and where they sta’rted life in America.
— In discussing reasons for their ancestors movmg
to America, you may want to have the group
.| ©, " review various ethnic. histories in History, .
< Heritage, and Heapsay if they seem 1o have
"~ problems discussing this matter. .

A
N .

v your routes. - )
' — KReview the “Family Travels Questlonnalre with
, the group. p -

— Allow youngsters suffiment time to complete the.
questlonna;re and the maps, working at their-
own pace. Help them if necessary. \
L To Compare routes, “either divide youngsters into
t “small groups (three to four people to a“group) and
have them compare routes or havé two or three
o§ -0 youngsters present their questiofnaire responses and -
- maps to the who]e group.
... ® Lead the discussion of the THINK ABOUT THIS -
, questions, page 50 \ g

. N

0
R .
- ‘a . - - ey,

= : AT
R ) _® Go over directions for IN THE
THENEXT + |, NEIGHBORHOOD, page 50,
TIME YOU . Trace your family’s routes. >
MEET. : — Suggest that youngsters use
colored pencils when tracing -
different’ family members’ travels.

(&
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—— commued >

Aé]ow a week or two for youngsters to complete

bbth parts of this activity.

. — Encourage youngsters to consider the THINK

; ABOUT THIS questions, page. 51, as they work
with family members to complete the
questionnaires and as they compare routes.

® Lead the discussion of these THINK ABOUT THIS

. qlestions when most of the youngsters have

completed thls activity. . e
. ’ ' ) y
; T The following-activities thay be
OTHER used to expand the activities
gglggs - described in “Routes: Tracing Your

. Family’s Travels™, .

Trace more of your famlly S routes
o If distant relatives live in different cities or states,
suggest that youngsters write to them for the
necessary informatfon.

¢ You may have enough copies of the “Routes Famlly
Travels Questionnaire” and the maps to provide
youngsters with.copieg’fqr mailing to relatlves.

Make a big family routes map.
-Ask several youngsters to volunteer to draw a large

=™~ world map, or one big U.S. map or one-big state map.
~. @ Provide'them with large shgets of paper, as well as
pens, -pencils, and colored markers., .
® Display completed Family Routes Maps i in your
, center.
718 ® Or, consider the youngsters in your group as one
large famlly and plhce each youngster’s immediate
1 family’s rolites on a big-state map: ., - -

4
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It All Depends

¢ .

This activity helps youngsters examine various ways that
people describe thejr nexghtt)rhoods They examine three
different maps-of the same part of Philadelphia and learn
about different things peopie look at when desCrlbu&
nenghborhood They complete a neighborhood questionnaire
on their 6wn neighborhood; draw a map of their,
neighborhood; and use thc same questionnaire to interview

- their family and nelghbovs about their nenghborhood When
° they have compared and/contrasted these different images,
- they see that different péople have different images of the

samtn/efghborhood ac¢prdmg to what is important to them.

The‘l‘n‘lag’e of\a Neighborhood:

/
.- L _ / This activity offers gpungsters an
+ - opportunity to:
OBJECTIVES "1 @ see how different people have ey
- + diffefent images of a
nelghborhood

e understand that people describe nelghborhoods
according to what’s important to them

e describe their image of their own neighborhood

® become aware of other’s'images of thelr

" neighborhood -

e intérview others about their n¢1ghborhood. .

- e compare and contrast dlfferent imaggs of their
particular nelghborhood

o identify positive aspects of their 'neighborhood -

® discuss neighborhoods, lmages of neighborhoods,
and the subjecuvnty of these i lmages

3

2
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e r — i Paper
‘ Pencils .- .
%EE%EII)ALS Crayons, colored pens or pencils
. . CL \ Flip chart paper or large sheets of
i paper with scotch tape

| Maps of Séuth and Southwest Philadelphia .+ _ - -

&

.t Lo WX h ’ ;; i ‘y ”
. = — T Before you present “Thé Image
PRE-ACTIVITY - ’ (l))fea I:glsg’ixborhoo(d: It ATl o
HINTS - pends ™ ) ..
. ) _ | ® Read through the entire activity -
f i . . -*in History, Heritage, and- Yl
\f\ .Hear3ay, pages 67 to 70. - . : ‘
LY ‘e Review carefully, THINK ABQUT THIS, pages
: - 69, and 70. You should discuss these questions fwith

. the youngsters. .o . N
| . ® Review HERE, page 68, Develop an imageof your = |
neighborhood. . ’ ’
~— Answer the questions in the Neighborhood
Quéstionnairé about your own neighborhood. If
e, ,  you have any problems this may give you clues
to prqblems that youngsters May have® (You
thay have to think of other. questions if this.does
, happen.) N R
. ‘— ' Determine the most efféctive way for young
3 -t people to compare their ngighhorhqod-jmages.
Here are a couple of suggestions on how you
might do this: 5 e .
(a) Ifall of the youngsters in your group live in the
o~ same neighborhood, ask two or three of them
4"<7to read aloud their neighborhood descriptions. |
“(b) If the youngsters in your group'live il several
different -neighborhoods, ask them to divide
. K - into small groups-(three to féur youngstersin, -,
- - each) according to the neighborhood in which
, they live. ~ T
* Review IN THE NEIGHBORHOOD;, page 69,
_Discover other image;v of your neighborhood.
[ vie LT . ¢

s
A .

- ' -

[N Y -~ K o - .1 U
. : 3 »
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— continued

— You will'have to make sure that youngsters in
your group understand why they are going to
interview other people about their nerghborhood

. and how they are to handle the interview.

— This may be the first time that some youngsters

- have ever ifiterviewed anyone. ‘
® Review OTHER THINGS TO DO, page 70.

Consider using one or imore of these activities to

expand this activity. » ‘

: L, ; ® Before youngsters read the
THINGS TO DO introduction to this activity,
DURING THE " discuss their general image of a
AC:HWTY neighborhood by asking the

following questions:

= What things describe your neighborhood?

. — What thmgs tell you that you have left your

' " neighborhood and entered another

- N ., neighborhood?

-® After this brief discussion, ask youngsters to sllently
read the introduction to this activity, page 67 in
History, Heritage, and Hearsay, or read it aloud to

t 2 ' them.

e Lead the discussion of the THINK ABOUT THIS
questions, page 68. —

— These questrons provide an mtroductron to the

- HERE activity, page 68. \

o If time permits, go over the directions for HERE, -
Develop an smage of your neighborhood. Have
youngsters answer the Neighborhood Queslronnalre
in History, Heruage, and Hearsay.

37
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. ® Ask youngsters to compare their

THE NEXT descriptions of the same
TIME YOU neighborhood. Choose the most

MEET

effective way for them to

_ +  compare images. (See Pre-

Activity Hints.) :

— If you compare descriptions in a large group .
setting, you may need to record similarities and
differences on flip chart paper of large sheets of
paper.

— If you divide youngsters into small groups, ask

each person to read aloud or to exchange his or

her written néighborhood description with
others*in the group. You will have to circulate
among small groups observing and commenting
when necessary.,

Discuss the THINK ABOUT THIS questlon, page

69.

— Remforce the idea that different people have
dlfferent images of a neighborhood and that
people describe neighborhoods according to
what is important to them. *

Go over directions for IN THE

- NEIGHBORHOOD, page 69, Discover other

imageés of your neighborhood.

— Allow one week for the completion of this

activity. v

— Recommend that each youngster explain what
he or she is trying to find out about
neighborhoods when recrultmg a nelghbor to

- answer the questionnaire.

— Encourage youngsters to ask more than one
neighbor and/or relative to participate to get a
variety.of viewpoints.

— Remind youngsters that they are to record thelr
neighbqrs’ and relatives’ responses to'the -
questionpaire, on separate sheets of paper.

—_ Suggest to youngsters that they let each
nelghbor and rejative draw their own map of the
nelghborhood S

] a2

o
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continued -

® After most of the youngsters complete the activit
discuss the THINK ABOUT THIS question, page

k]

70.
L The following activities ma<y be
. OTHER : used to expand the activities
THINGS described in “The Image of a
- TODO | Neighbothood: It Al Depends”™

> b~

Make up your own neighborhoud ‘questionnaire.
1 - ® You may want to divide youngsters into small
groups and ask them to think of at least five

questions that they think will give a clear image of -
their ngighborhood. - * 4 ’
® When thinking about their questions, youngsters_
should consider buildings, streets, people who live '
.in their neighborhood, etc. ' ’

Make picture images of neighborhoods.

® Provide the necessary materials, e.g., paper, pencils,

crayons, colored pens; cameras, film, etc.

—~ ® Provide time for youngsters to-présent their pictures ]
" . tothe group and to discuss them. T

® Provide space on bulletin boards or walls to display

N «their pictures. & - , '

Find out how your neighborhood 'has changed.

"® Suggest different places or people that youngsters
might contact when doing research, e.g.,
neighborhood newspaper offices, etc. Review
Resources Guide of places to explore.and examine )

. in Southt and Southwest Philadelphia, page 80 of
* this supplement.

® Provide time for youngsters to present and’ discuss .

their findings. '

-
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W'ha‘th’s in a Name?
The Ethnic Identity of Names

-

This activity helps youngsters recognize that names
. sometimes reveal an individual’s ethnic identity. They play a
game, the “Ethnic Name BaSeball Game,” to see if they can
tell ethnic identities by people’s names. They also discover the
ethnic identity of their nelghborhood by examining the names
= ‘of residents, businesses, streets, and notable physical features.
When they have compléted this activity they see that most
neighborhoods are multiethnic and find out that -
neighborhood ethnic idgntities have changed over time.
l L )
, This activity offers youngsters an .
‘opportunity to:
OBJECTIVES . "® recognize that names sometimes
! reveal an individual’s ethmc
: ldentlty
® recognize that many times names do not reveal an
individual’s ethnic identity
¢ compare and contrast ethnic names
° ldentlfy ethnic identities using individual’s names
e recognize-that-neighborhoods may have ethnic
o identities
- e recognize that a neighborhood’s ethnic identities are
often revealed by the names of residents, businesses,
. streets, and/or notable physical features
® recognize that all nelghborhoods are multiethnic
nelghborhoods
e recognize that often ethmc identities of
neighborhoods change over time.

e

[ ST

: . 3 x 5 cards .
' List of ethnic group names
g MATERIALS -
NEEDED Paper
Penmls

l - 414 .
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. L -\‘ -
N; Before you preséfit “What’s in a
-y l’
all‘r,?;gcm’"y a::s The‘ Ethnic I({en'trty of
o f Read through the éntire acuvny
in History, Heritage, and
Hearsay,‘pages 75 to 77. L4

* Review carefully THINK ABOUT THIS, pageé‘/ 75,
76, and 77. You should discuss these quesuons wfth
youngsters.

. o Review HERE, page 75, Play the ethmc name
baseball game.

— You will have to make 3 x 5 base’ball cards
using the ethnic names listed below or others
that you may think of. The cards should have
the ethnic name written on the front ahd on tie
back the ethnic group identification with the -
number of points awarded for a correct ethnic

@

identification. See the example below. N
) RONALD | .
ONALD 4 .. 1, |Rrisn
REAGAN B
. front - o back
List-of Ettmic Names

Black A Points Irish Points
William Grey. e 4 Ronald Reagan.......... 4
Joseph Colemarni ......... 4  Andrew Jackson......... 5
Ethel Allen.............. 5 Francis Rafferty ......... 2
Thurgood Marshall ......4 Princegs Grace of Monaco 5
Wilson Goode ........... 3- John/F. Kennedy ........ 1
Kenneth Gamble......... 4  William J. Green ........ 2

. §hirley Dennis..... ..... 5 James H.J. Tate ........ 3

, Italian ' Points Jewish " Points

) Frank Rizzo ....0...... .1 Goldie Hdwn............ 5
Mario Lanza ............ 1 Woody Allen .............. 5.

' Phil Giordano ........... 1 Walter Annenberg ....... 2

Anna Verna....... AN .2 David Brenner........... 3
Peter Rodinot........... 3 Steve Stone ..... seerens %5
Joe DiMaggio ........... 1 Enrico Fermi..p......... S

‘ Linda Fratiani........... 2  Edward Rendell ......... 4

o . -’

d al = continued —
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. 4 . .
— continued -
Polistr - Points
Tt Copernicus.............. 4
¢ Marie Curie............. 5
B Daniel Rostenkowski..... 2
Edward Piszek .......... 4
John Paul Il ......... feudd
Edmund Muskie ......... 4
Casimir Pulaski.......... 2

— Try a’practice run of the game with several
of your friends or family members. See how well
participants. guess the ethnic 1denuty of the \/
names.
® Review IN THE NEIGHBORHOOD, page 76,
Discover the ethnic¢ identity of your nezghborhood.
" — Examine your own neighborhood’s ethnic
1denuty

— Consider using one or more of these actrvmes to
expand this acuvrty it

ki

L

" THINGS- TO DO the introduction to this activity,

© Review OTHER THINGS TO DO, page 71, - 3 )

:‘5}\ ’

® Ask youngsters to silently read5

DURING THE page 75 in History, Heritage, and
ACTIVITY Hearsay, or read it aloud to

them., Ee
— See if youngsters can gugss the ethnic identities -
of any of the names men oned in-the
. introduction.
¢ Lead the discussion of the T INK ABOUT THIS
question, page 75.
e Go'over 1recuons to the Play the ethnic name
baseball ame, page 75. -
— Divide the group mto two teams of equal ok
" numbers.
— If there is an odd number of youngsters it wrll -
. be easy to choose a referee, otherwise you may
huive to serve as referee during the first round.

— Let the teams choose 'their own names.

- cominue}l_—-J
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— comim‘ed
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~ 1 -+, T 2 The reféred*wilt have to record each team’s ,

score. : -
— Make sure that the game is played fairly.
‘e- Lead the discussion of the THINK ABO¥T THIS
question, page 76. ’ .

- - < r - .}“ .
. . - . ‘\ .
[ : %
A 4 ® Go over diréctions for I[N THE
' ‘Zl‘ HE NEXT NEIGHBORHOOD, page 76,
TIME YOU Discover the ethnic-identity o
MEET .
Youir neighborhood. .

a2t

_ ~— See how many of the places,

. stores, businesses, and residents of their
neighborhoods youngsters can list and identify

", according to ethnig grotip ofigins or affiliations:

. activity. . .
® Discuss the THINK ABOUT THIS questions, page
77, the next time you meet with-the group.
— See if youngsters cari-give reasons for why
neighborhoods change their ethnic identity,

»— Allow about one week fér the completion”of this J

3

“'L./

L L

o The following activities may be
OTHER .| used to expand the activities
THINGS. ' described in “What’s in 4 Name?
1000 The Ethnic Identity of Nameg” .

+  Discover the ethnic identity of another neighborhood.
<!® You may need to make a list of other
" neighborhoods that are safe for young people to
»~ visit if they want to do this activity.
) ® Plan to take youngsters on a walking tour of these

neighborhoods if possible. .

. & Refer to the Resources Guide of places to explore
and examine in South.and Southwest Philadelphia.

N .
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Trace the ethnic history of your neighborhood.. - .

¢ Again, refer to the Resources Guide of places to
explore and examine in South and Southwest
Philadelphia.

¢ Invite senior citizens whgkhave lived in the
community for many ye##€ to speak to the group on
wlfat life was like in their neighborhoodiyears ago. o
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. N Tell It lee It Was. ' ,
- Oral Hlstorles—Part I- -

R4 \

- This activity helps youngsters recogmze that all, hlstory
.does not have to be formal history; i-e., histories about world - -
* events or famous and lmportant people. They will learn about

oral history. Oral history is based on personal recollections of
ordinary people, thus making it an informal history.  Oral
hjstory tells of lmportant events, people, places, and things in-
an-ordinary person’s life. Youngsters develop a set of
questrons for an oral history interview and conduct the ‘
interview with an older fa{mly member or friend. Part I of

«*Tell It Like It Was . actually prepares the youngsters for
‘writing an oral hlstory _ ‘a

[ -

Thn actmty offers youngsters an
opportunity to:.
OBJECTIVES e learn the difference between
formal and informal history.
e develop a set of quesuons for an
oral history interview. .
e conduct an oral history interview with an older
family member or friend -
e record the answers to the. questlons either in writing

3 ‘ ' or on tape. ' , . . 2
, [ ' . . .
. Paper ' '
e : . | Pencils
.- %fgggll)“‘s . List of sample intgrview questlons
Tape recorder (optional)
. - Examples of oral histories (Foxfire

, Books by Eliot Wigginton or Hard Times by Studs |
Terkel—available from library) .- «~




‘ ' It Was arg 1™
ﬁfﬁi@m"“ Y . Read@he entire activity
in History, Héritage, and - )
Hearsay, pages 95 to 97.

Before you présent “Tell It Like .

® Review carefully THINK ABOUT THIS, pages'95,
‘96, and 97. You should dlscuss these questions with
the youpgsters.

® Review HERE, page 95 Plan an oral history
_interview.' B

— You will have to give youngsters a lot of . .

*guidance and support*as they’work on this J
- % activity. i .
- You may want to provide examples of oral =
histories-so that youpgsters can get some ideas
about the kinds of things found in such
histories. Foxfire or Hard Times are both Yo

. excellent examples of such histories. You might
read aloud excerpts from_g‘r&of these to the .
group.

" e Review IN THE NEIGHBORHOOD page 96.

— You yourself may want to conduct an oral
-history interview witlan older adult in 'your
family. :

¢ Review OTHER THINGS To DO, page 97.
«  Consider usmg one or more of these activities to

-

augng\t thls acuv:ty
R . \ .
L ) .
~ ' - o As Jead~m to the brief
THINGS 'ro DO . disc isign of oral histories in the
DURINGTHE . | - intrgdycti®h tofTell It Like It.
ACTIVITY o Was . page '95, read aloud" B
PRL SRS S, ) ¥ 'exc,e prmted below to
. youngsters in y@r,group - '
Hanging around on he blgck is ‘a $ort of
’ sciesice. You have a lot.to do and a Iot of
nothing to do. In the. wirfter there’s dancmg, pad
R -combing, movies, andthe like. But. summer is .
. really the klck All the blocks"are alive, like 4.
. wnl(nued—
46

L , o - ' ,
[ . . a0
J U‘ oy e .
. . R
g -t P




' = continued
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[

many-legged cats crawling with fleas, People are
. all over the place. Stoaps are-occupied like
bleacher sections at a game, and beer flows lll?e
there’s nothing else to drink. The block .
musicians potind out goke beats on tin cans and
conga drums and bangos. And kids are playing
all over the place—on fire escapes, under cars,
in alleys, back yards, hallways. -

We rolled ‘marbles along the gutter edge, trying
to crack them against the enemy marbles,
betting five and ten marbles on being able to
span the-rolled distagce between your marbles
and the other guy’s. We stretched to the*limit
skinny fingers with digy gutter water caked
between them, competelyVpblivious to the islands
of dog filth, people filth, ahd street filth that -
lined the gutter.

That gutter was more dangerous than we knew. -
There was a kid we called Dopey, a lopsided-
‘looking kid who was always drooling at the
mouth. Poor Dopey would do anything you’d
tell him, and one day sombody told him to
drink dirty street water. He got sick, and the
ambulance from City Hospital came and took
him away. The next'time we saw Dopey, he was
in a'coffin box in his house. He@idn’t look
dopey at all; he looked like any of us, except he
was stone dead.

Ask the group to define what they think you just

read to them. 7

Explain that it is an oral history of A Teerager in

Spanish Harlem by Piri Thomas. -

Ask the young people to silently read the

| introductory material, page 95 in Histary, Heritage,

! and Hearsay or read it aloud to them. -

-/ ® Lead the discussion of the THINK ABOUT THIS
question, page 95. . ) ‘

/ ® Go over directions for HERE, page 95, Plan an oral

<

51
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history interview. . . __J
continued
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—— continued

— Explain to youngsters that this actmty may take -
several weeks to complete.

— Have youngsters look at the sample interview
qUestlons to see if they want to use some of
them in their interviews.

-— Make sure that you give individual-help to
younger ones.in the group as they prepare their
questions. Depending on thatyoungster’s age,
you may want to suggest that he or she only
asks 10 questlons

e If time permits?®

— Help .youngsters practice their interview
questions. Let them interview you or another
person in the group or another adult at the
center.

— See how well they write their answers. See how
long it takes for them to do this during your
* practice session.

— See if anyone needs help with his or her list of
potential interviewees.

— Lead the discussion of the THINK ABOUT
THIS question, page 96, and ask why it is better
to interview older people for oral histories.

r

-

L ¢ Go over the directions for IN
THE NEXT THE NEIGHBORHOQOD, page
TIME YOU 96, Conduct an oral history
MEET . g interview.
~ — If anyone is having a problem
arrangmg interviews, you may have to help
them.
— See if youngsters can explain oral hlstory afdd
» the purpose of conducting the interviews.

— You mlght suggest that they plan more than one
visit to interview the person, depending-an the,
age of the older adult to be interviewed and the
number of questions they plan.to ask. The '
person answering the questions may also ramble

02

— ~ continued —
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— continued . : v

-

at times. They might want to llmlt each ‘meeting
to 30 or 45 minutes.
- — Again, remind them that complefing this activity
will probably take more than an hour. '
— Remind them to be polite and to keep their

questions and answers together. They may-want
to write their answers on the 1nterv1ew
questionnaire. .

. — If they plan to tape their mtervnews youngsters
should practice recordmg information on their
.tape récorder before the interview to make sure .
that their machine is working properly and that
they are familtar with its operation.

— When yotingsters have completed this task, lead
s the discussmn'ﬁf the THINK ABOUT THIS - .
question, page 9‘7 ;

s @

~ g
.

N

L k

O'fHER Htstory. ‘Heritage, and Hearsay
%‘8%88 ~ may be used to expand “Tell It

The ctn\fmes listed 6n page 97 in

Like It Was: Oral Histories—Part
I if youngsters would like to

.
v

interview ofher_ older adults in the:r families or
neighborhoods and/or read. other oral histories. The.
followmg suggestions can help in completing these
activities.

Interview others. s

® You might suggest that ‘Youngsters interview older
adults.of similar ages, and that if they are interested
in a particular aspect of life (i.e., schooling, l¢isure
activities, etc.), they ask each older adult the same .
questions to determine if there ‘are similarities_and
differences.

* Read othér oral histories. . _———"

‘#: Suggest books focusing on peoble of different ethnic
. backgrounds who lived during tire same time in
history for comparisons of their personal histories.
A few of these books are listed below:

continued -—J
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- T Beckley, Z. A Charice 10 Live. New Yo&
‘MacMillan, 1918. B
Bennesutl, M. No Steady Job for Papa New
- ' York: Vanguard Press, 1966.

A

- Hughes——l:—Nof—W:thow—Isaughter«New—%ﬂe———
MacMillan, 1969. -

Lenski, L. We Live in the North. Philadelphia:
J. B Llppmcott 1966.

Roth, H. Call' It Sleep. New York: Avon, 1964,

-




- ‘Tell It Like It Was:
~ QOral His_tories—Part II

)

This activity helbs youngsters orgamze nformatlon
from their oral history interviews’into an outline an{\::n\;
into an oral history. Once their oral+histories becomg written
" histories, others will be able to find out what life wasYike for

people of different ethnic groups long ago. .
. .

[ - This activity offers. youngsters an
opportunity to:
OBJECTIVES ® develop an outline for an oral
. hlstory S
& write an oral history of the

o

person(s) interviewed.

.

-
|- :
. Paper 5
s Pencils _
. g’ég&g[l)‘“’s Sample outline of oral histories
) ' . Written or taped responses to
l - interview questions
. . [ /
lo i L - . a ‘ .
' Before you present “Tell It Like
PRE-ACTIVITY It Was . . . Part 11"

‘— HINTS ., ® Read through the entire activity
. . : ih History, Heritage, and

Hearsay, pages 103 to 105,

® Review carefully THINK ABOUT THIS, pages 103,
104, and 105. You should discuss these questions
with youngsters.

® Review HERE, page 103, Write an oral htstory

.\ . - — You inay use.the sample topic optline to help

) youngsters choose topics for their own outline. -

— continued * -
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— continued

_— You may also want to generate other topics that"
might be based on the information that you .
gathered when you did your own interview.

— You will probably need to illustrate for
youngsters how to group_their information by
toplcs again using the information that you *
gathered when you dld _your own ora] history
interview.

— You-will probably have-to help younger
members of -your group orgamze their outlmes

— Since you will probably write an oral history of .
the person that you interviewed, you may need
to provide youngsters with a copy of one
Paragraph from your history.

. — This activity may take several weeks to

complete. »,

.e Review IN THE NEIGHBOR’ JOD, page 104

® Review OTHER THINGS TU DO, page 105.

- Consider using one or more of these activities to

expand this activity.

>

® Ask youngsters to read silently
THINGS TO DO the introduction to this activity,
28135","]%; HE page 103 in History, Heritage,
- them.
® Lead the discussion of the THINK ABOUT
THIS questions, page 1Q3.
» — You might want to begin this discussion by
asking if youngsters have thought about how
they will organize their oral histories, .
—’Then continue with the other questions listed. -
e Go over the directions for HERE, page 103 Write an
oral history.
— Ask youngsters to review their interview
questions and the information they collected .
during théir interviews to see if there are other
topics they should include in their outline.

continued —

and Hearsay, or read it aloud to . | f
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continued
[

— Show youngsters how to group the information
by topic. Use the information that you collected T
during your own oral history interview for this
purpose. .

— When youngsters have completed their topic
outlines, but before they begin to write their 4

‘A . histories, give them a copy of one paragraph

from your oral history so they can see how the

) topic outline translates into written paragraphs.

.|" ~ — Help younger members of the group organize
their outlines and prepare their histories.

— Explain to the group that this activity will
probably take several weeks to complete and
that each member of the group will continue to

, work on their oral histories when they meet

= again. ,

L - ; S - /

. - .* Discuss the THINK ABOUT
THE NEXT - THIS questions, page 104, before
TIME YOU youngsters continue to write their
MEET . oral histories. ’ '

® Go over directions for /N’ THE
.

NEIGHBORHOOD, page 104, for those-youngsters
who have finished writing their oral histories.
" — Remind youngsters to.show their histories to the
person they interviewed and to make changes in
their ‘histories, if needed. "

4

L ' The following activities may be

?EFNE(':QS ' used to expand the activities .
described in “Tell It Like It

To DO Was . .. Part II™ ) .

A

X .
Add pictures to your oral history.

® Youngsters may wart to take pictures of the person
continued —
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— continued
they interviewed and compare them with a picture
of the same person taken several years before.

o The person interviewed may allow the youngster to

" draw pictures of important places in their life from
old photographs. . ’

Write more oral histories.

e Youngsters may want to interview a young adult
and an older adult to see if the events included in
each history are different.- )

Make an oral history book.

o This would be an excellent group activity.

e Youngsters can put all their oral histaries in this
book.

® Youngsters may even be able to get their book
published by a local foundation. You will have to
check into this for them if the group decides that
this is what they-would like to do.

«
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All the News: Ethnfc :
and Neighborhood Newspapers

-

This activity creates an awareness of the variety of ethnic
and neighborhood newspapers published in this city.
Youngsters investigate ethnic and neighborhood newspapers
and critically analyze them for their content and for ethhic
and/or neighborhood slant. They see how ethnic and
neighborhood newspapers help strengthen their readers’ ethnic
and~neighborhood pride. As a calminating activity,
youngsters begin to write and/or print their own
neighborhood newspaper.

L

This activity offers youngsters an
opportunity to:
OBJECTIVES ® become aware of the variety of
: ethnic and neighborhood
newspapers published in the city.
compare and contrast ethnic and” neighborhood
newspapers
- @ read at least two ethnic and neigltiborhgod
newspapers )
e critically analyze these newspapers for théir content
as well as their ethnic and/or neighborhood slant
" ® begin to write and print a neighborhood newspaper
® hypothesize about the purposes of modern-day
ethnic and neighborhood newspapers.

- ) .

¢

) Paper AN
. Pencils
MATERIALS
NE[;,rDElJ)

K

List of several ethnic and
neighborhood newspapers -

Copies of several ethnic and
neighborhood newspapers

Several copies of the Yellow Pages

P
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. Before presemting SAll the News:
PRE-ACTIVITY Ethnic and yelghborhood
HINTS Newspapers™
. e Read through the entire activity
in Histony, Heritage, and

Hearsay, pages 125 to 127
e Review carefully THINK ABOUT THIS, pages 125,

126, and 127. You should discuss these questions

with youngsters. ]

— Make sure that you have a few ethnic or
neighborhood newspapers available to use as
illustrations for THINK ABOUT THIS page
126.

e Review IN THE NEIGHBORHOOD page 125.

— Use this sample list of ethnic and neighborhood
newspapers to help youngsters identify these
types of newspapets. Thg Yellow Pages lists .
additional ethnic and neighborhood: newspapers.

Sample Ethnic and Neighborhood Newspapers
The Philadelphia Spirit

a

11 Opinione-Progresso

211 So. 53rd Street
Philadelphia, PA 19139
Tele: 748-6661

Queen Village Crier.
736 So. 3rd.Street
Philadelphia, PA 19147
Tele: 922-5787

South Philadelphia.
Review R
Northwest Corner, 12th
& Porter Streets
Philadelphia, PA 19148
Tele: 336-2500 -
Jewish Expdnent
226 So. 16th Street
Philadelphia, PA 19103

814 So. 8th Street
Philadelphia, PA 19147
Tele: 922-1491

Philadelphia Tribune -
522 So. 16th Street
Philadelphi, PA 19146
Tele: 5461005

Polish Star-Gwiazda
3600 Richmond Street -
Philadelphia, PA 19134
Tele: 739-7571

The Irish Edition <
P.O. Box 27151
Philadelphia, PA 19118
Tele: 927-4386, 242-5485

Sons of Italy Times

continued —

Tele: 893-5700 - ¥ Broad & Federal Streets
Philadelphia, PA 19146
Tele: 732-7501
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—— continued : el

— You may want to think about dividing the larger
group into smaller. groups and asking each
group to investigate a different ethnic or
neighborhood newspaper. Then each group can
report to others on their findings—comparing
and contrastmg them.

® Review HERE, page 126, Wme, and print your own ‘

special newspaper. .

~— This activity is best done in a ]arge group. Itis a
long-term activity and may take months to
complete. You will have to explain this to the
young people in your group.  °

«— You may want to research the workforce of a
newspaper office to learn how a newspaper is
put together, or ask youngsters to do this. (See
OTHER THINGS TO DO, Find out more
. about your city’s ethnic and nezghborhood )
newspapers, page 127.) .

— Assign youngsters to write stories, to take '
pictures, to interview people, to do layouts,
printing, etc. You may want to spend time
exp]ammg these various jobs and p]annmg
assignments with them.

— If youngsters want to ask store owners for ads, -
you may have to contact local store owners to
prepare them. You may also have to help .

" youngsters identify possible sources for ads and
help them make their requests.’

— If youngsters decide to print their newspaper, -

- «« . .they will probably need some outside hefp.. - --

their own, but be ready to he)p.them have it
- ~copiéd and organized for distribution..
— If youngsters do not want to take on such an
-ambitious project, they may want to produce an
. abbreviated newspaper more like a newsletter
without advertisements.
— You can best judge the ability of your group to
* complete such an activity.
e Review OTHER THINGS TO DO, page$27.
Consider using one or more of these activities to
augiment this activity.

Encourage them to do as ﬁm)gas they can on

*

.. er
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® Either ask the young people to

THINGS TO DO . silently read the introductory

+ DURING THE Y ory |
ACTIVITY . material to “All the News: . . ., i

page 125, or read it aloud to
them.

o Lead the discussion of the THINK ABOUT THIS

- question, page4l25. Make sure that you have several
. ethnic or nelghborhood newspapers available so you

¢ Go

can poiit out to youngsters the types of informatiori
that can be found in them. Discuss reasons why
people might read these special newspapers today. .

over the directions to IN THE

NEIGHBORHOOD, page 125, Find out about your
_city’s ethnic and neighborhoad newspapers.

Use the s8mple list of ethinic and neighborhood
newspapers to help youngsters identify
newspapers.

Have several copies of the Yellow Pages
available as $oungsters make their lists.

Divide your larger group into smaller groups if
you think that this will help better orga.mze the .
activity.

If you do divide the group, make sure that each
group reports their findings to other groups.

. ! : '

L

e

TIME YOU
MEET

. ® Discuss the THINK.-ABOUT

THE NEXT " THIS questions, page 126.

— If youngsters seem to havea .-
problem discussing the ethnic

‘or neighborhood content of
these newspapers, you may want to ask the - 4
following questions:
Are most of the stories only about ene ethnic
group or nelghbo:hood’7
Do the newspapers names reflect a certain
ethnic greup or neighborhood?
Are most advertisers from one ethnic*group or-
neighborhood?

’

continued —
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. — continugd
——— —-—*-Go-over the directions for Write and print your
‘ own special newspaper, page 126.

— Explain to youngsters that this activity will ta%e ; .
several weeks, perliaps even several months, to
complete. '

— If youngstefs are interested in producing their
Own newspaper, consider taking them on a tour
of special newspapers to research the workforce. ,

— .Let youngsters choose the newspaper they want
to visit. You will have to arrange to visit with

. the newspaper owner or editor. (See OTHER

, ' THINGS TO DO page 127 in History, Heritage,

. and‘Hearsay.)

~— Whether or not your group visits an ethnic or
nieighborhood newspaper, you will want to Lo
sperid time with the young people to identify the
typés of stories or news that should be included

. . in their special newspaper. Then assigi

N ‘youngsters to" write stories, to take pictures: to

. interview people, to solicit. advertisements or
) writé ads, to do layouts, to do typing, etc. The
- *8roup may also want tg choose a name for their
~ '~ - newspaper, . :
& — After discussing all of the steps involved in
«  writing and printing a rewspaper, let your group

. decide whether or not they want to take on such

- an ambitious project gt this tim& They may k.

.want to produce an ethnic or neighborhood

newsletter instead. A newsleiter might include

’ articles on activities at their community center

777 or on activities in which their group is involved.

o

a 4
l ~ *
P . N
- .

T

The activities listed on page 127

- dTHEh . ’ ‘.. may be used ta expafld “A]! _the
L H,"SSS . News: Ethnic and Neighborhood

Newspapers.” The following
suggestions may help in completing

these activities: z

Find out about special newspapers from.loqg 2go.
® Arrange for your youngsters to visit the library. _J
- continued
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r— continued

This should be ata time when reference librarians
in the newspaper section are available to assist them
in examining copies of the“city’s old ethmc and
neighborhood newspapers.

Make sure that youngsters note when these papers
were published. They should also be reminded to
handle them with care. Often these newspapers are .
on microfilm. The librarian can teach the
youngsters how to operate microfilm machines.
Youngsters may want to compare and contrast the
old:newspapers to modern versions of the same
papers if they are still being published:

Find out more about your city’s ethnic and
neighborhood newspapers. -~
¢ You will have to arrange for your group to visit the
' ethnic or neighborhood néwspapegr office of their
" choice.
In arranging their visit, make sure that youngsters
will get to talk to the editor as well as to several
reporters and photographers. Youngsters will also
want to visit the print shop and the layout room.
Before the visit, meet with: youngsters to plan the
_types of information they want to acquire. It might
be a.good idea for youngstersto make a list of
questions that they will want to ask ithe editor,
reporters, photographers, printers, etc.

’
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‘What's Cooking?
An Ethnic Feast

This activity helps young people learn more about various
ethnic groups in South and Southwest Philadelphia by
examining different ethnic foods. They compare and contrast
ethnic dishes fram different ethnic groups, as well as different
dishes from the same ethnic group. They research recipes for
ethnic dishes and plan ethnic menus, as well as prepare and
eat-ethnic dishes. At the conclusion of this activity, young
people should recognize that most of the foods we eat are
ethnic foods. .

’s . )
P

I_ o This activity offers youngsters an
opportunity to: ...
OBJECTIVES ® recognjze the prevalence of ethnic
. . foods in Americans’ diets
- : \ ® compare and contrast different
ethnic dishes .
® compare and contrast different dishes characteristic
-~ of one ethnic group ' -
®_research the preparation of ethnic dishes
. ® research the history of ethnic dishes
® plan a menu consisting of ethnic foods
¢ find a recipe for an ethnic dish
® prepare and/or eat ethnic dishes (optional).

Ty °

AP ~ :
: o Paper
MATERIALS Pencils : '
NEED&) Several ethnic cookbooks (You can
: . - find these at the public library.)
- Poster showing different ethnic

“foads with effinic groups identified

-




[ ! ) ¢ ’KJ‘
, / Before your present “What’s
Cooking? An Ethnic Feast™
{’,‘,‘,Ei'gcmm ® Read through the enfre activity ~
i in' History, Heritage, and -
Hearsay, pages 133 to 135.
‘ L e Make an ethnic foods poster showing the ethnic

origin of some foods that youngsters like to eat.

— You may want to include pictures of french fries
(Belgian), pizza (Italian), hot dogs (German),
waffles (Dutch), corn-on-the-cob (Nativé "
American), lox and_bagels (Jewish).

Review carefully THINK ABOUT THIS, pages 133

134, and 135. You should dlscuss these questions

with youngsters. /

Review HERE, page 134, Plan an ethnic menu or

Plan a multiethnic menu.

— You may want to’let the group decilfe which of
the two activities they would most like to do,

Review IN THE NQ?HBORHO@D’page 134,

Cook an ethnic dish.

— This can be an ongoing prOJect for youLgsters in
- your group.

— This may work well as a small group activity,

-~

with one group of youngsters doing research and.

copying recipes while another group, those who
like to cook, actually prepare ethnic dlshes and

report their findings to the group. Allow group .

members to taste their dishes.

Cooking ethnic diShes should be encouraged but
you should realize that some youngsters riay not
want to do this, and that some youngsters®
parents.-may not allow them to use their kitchens *

E for this project.

You may also want to<do this actwnty yourself
and, if possnble bring samples of your ethmm
dishes for youngsters to taste.

Review OTHER THINGS TO DO Page 135
Consider using one or more of these actlvmes to
expand this activity. :

s
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® To introduce this activity, use «

THINGS TO DO your ethnic foods poster. See if _

Rg'l"llllegl;‘YTHE youngsters can identify the ethnic -

origin of each dish. You may
have te help them with this. (See
Pre-Activity Hints.) -
® Ask young people to silently read the introduction _
to this activity, page 133 in History, Heritage, and
Hearsay, or read it aloud to‘them. .
® Discuss the THINK ABOUT THIS question, page
133. °
® Go over the directions for HERE, Plan an ethnic
" menu or Plan a multiethnic menu. )
= Let the group decide which activity they will do.
— Allow enough time for youngsters to complete -
Lthe activity. Help'them if they need it.
— Display copies of the ethnic menus; let
youngsters discuss their choices”
® Discuss the THINK ABOUT THIS question, page
134,
— This could lead to a discussion of ethnjc grocery
- ‘or specialty food stores, and from this to a
gengral dis&ussion of ethnic neighborhoods. .
o If'time permits; go over the directions for IN THE
NEIGHBORHOOD, Cook an ethnic dish.
, ™n
L . - N
- ® Go over the recipes with the
R{I&ENYE(,)(J entire group and make sure that -
MEET ) your cooks understand what
7 ingredients they need to prepare
: . each dish, - . ,
— Allow-youngstegs one wegk 40 prepare and eat
their dishes. If all the youngsters in your group
would like toisample these foods, make sure that -
the dishes chosen can easily 'be prepared in
advance, store well and do not require any
additiona! preparafioh before serving. |
— Let cook{,‘requt qn- the preparation of eaclrdish
to-the group, - - ‘ s

[

B
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— continued

= Discuss the THINK ABOUT THIS questlon.
page 135. - .
See how many youngsters are interested in
researchmg the preparation of and in copying
recipes- for the ethnic Uishes chosen by the
group. See how many youngsters are interested
in actua]]y preparing a dish.
If you decide to divide up the activity as —
described, make sure that the whole group '
identifies the ethnic dlsh(es) that qge research
group will investigate.
Allow youngsters one ‘week to do their research
and copy their recipes. .

L 4

. -

The following activities may be

OTHER - used to expand the activities:

E’)ﬂsgs : | described in “What’s Cooking? An
) ‘| Ethnic Feast™

v

Find out more about an ethnic food. ‘ s

¢ Youngsters cloosing this activity may want to talk
to ng or_other o]der adults to get ’
informdlion

" e Youngsters may waht to visit some of the older or -
more established ethnic restaurants.

Have an ethnic feast. N
® See how many youngsters in your group are
intérested 1mpart1c1patmg in this activity.
e Use some pf the rec:pes ‘that yopngsters reseatched.
, * Invite oth people it Jo sample dishes. :

7 Make an ehnic or multiethnic cookbook.
e Youngefers should ask farhily members and /or
- friénds to, contribute, reclpes:and hlstones to the
*cookbook.
o Let the group chose a name for the cookbook.

-

v

y cqntinued —




e [——x‘t;ominu_ed:

; '@ Leta small group of youngsters design a\‘cover for.

- - the cookbook. . . R

® Let the group decide on how to arrange the recipes. -
Use other cookbooks for ideas. vy

® Print the cookbook yourself on a mimeograph or
photocopy machine. . : . )

® Distribute the cookbook to group members, as well *
as to family and friends. o

*{"" -Have #“neighborhood ethnic feast. '
- & Ask how many yeungsters would like to participate.
"® Choose a location for Your ethnic feast.
_® Invite guests. '
- o Tdentify the ethnic origins of dishes you would like
. to serve: . : .
® Assign youngsters tasks,.e.g., making invitations or
calling to invite people to the feast; identifying
possibile dishes desired; requéstingthat individuals
prepare these dishes; insurjng that'there will be
" enough dishes prepared; gtranging and setting -,

e tables; providing enoughr dishes, silverwarg, etc. v

® Let the group décide if they would like to present
- an ethnic program or explain to guests what they've -
. _~, ‘been doing in History, Heritage, and Hearsay.
Eaf in an ethnic restaurant. - R -
® Let the group choose the type of food they would
“ % like to eat. They should consider foods that tHey
<1 ‘have never eaten before. ‘é’ .
# Check a list of ethnic restaurants in your
community. .
# Make reservations, check on special menus and
group rates. : - ¥
. ® Arrange for transportation to the restaurant if it is-
. Aot within-walking distance.
. 2 Secure- parental permission, ‘ BN
® Ask youngsters to research the bistory of their meal
- f ,if your menu can be selected ahead of time. You
. <may~want to ask the chef to discuss.the dishes;
histories with the group. :

¢
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‘ Histbry, Heritage, and Hearsay:,
Other Ethnic Groups
in Your Neighborhood

-
/

This activity ¢an be either a culminating activity for
youngsters or a beginning activity in developing your own
community ethnic heritage studies program, Youngsters plan
how to _investigate other ethnic groups and then research
these groups. They can also interview someone from another .
ethnic group and write about the history and heritage of that
group. Participation in this activity helps youngsters to gain
an understanding of the histdry,’experiences, and heritage of
ethnic groups not examined in History, Heritage, and
Hearsay. .

.

Y

This activity offers youngsters an
opportunity to:
OBJECTIVES e choose an ethhic group o .«
- . investigate
o design a research plan for..
investigating an ethnic group
. e identify resources (material and human) appropriate
for a research plan '
e conduct research to find out about the history,
experiences, and heritage of an ethnic group
e gain an understanding of the history, experiences,
and heritage of an ethnic group.

e ad
* - h .
.| . ]

. Paper T
MATERIALS = | Pencils - = = °
NEEDED i Samples of ethnic magazines

o .~ and/or newspapers -
Oral history interview forms

Cravons colored pens or pencils

chuonary
List of ethnic groups currently living in Phlladelphla




- . Before you present “History, -
- .| Heritage, and Hearsay: Other
FREACTIVITY Ethnic Groups in Your
: Neighborhood”:
3_ ® Read through the entire activity
in History, Hemage, and Hearsay, pages 153 to

5.

ﬁevnew carefully THINK ABOUT THIS, pages 153,
154, and 155. You should dlSCUSS these questions

. - with youngsters.

' e Review HERE, page 153, Plan how to mvesugate

other ethnic groups. ’

— Review the list of ethnic groups currently living
dn Philadelphia. Jransfer the list to a large sheet

. of paper where youngsters can easily see the 1
names.

Other Philadelphia Ethnic Groups

- " Argentinian-American - Lithuanian-American
Armenian-American Native American
- Bangladesh-American " Pakistani-American
. Chinese-American - * Puerto Rican and
" Costa Rican-American .- - Spanish-speaking
Cuban-American ) American
Dutch-American . Russian-American
. English-American Southeast Asian-American
. German-American . (Vietnamese, Laotian,
: ‘ Greek-American ., - Cambodian, etc.)
Haitian-American Swedish-American
. Indian-American ’ rinidad and Tobago-
~, Japanese-American T\Qn"encan —y
Korean-American Ukranian-American -

e, —— Add to the list of things to find out about a
' group. -
— Generate a list of places where youngsters can
find answers to these questions, e.g., public
Jdibrary, city archives, newspaper offices, ethnic
museums; restaurants, etc. |
e"Review IN THE NEIGHBORHOOD, page 155,
] Investigate another ethnic group. N
- continued —3
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— continued

— Contact the Human Relations Commission to
find out where various ethnic group
neighborhoods are in Philadelphia.

— If you have friends or acquaintances who are
members of these ethnic groups, see if they
would be available for interviews by youngsters
in the group.

® Review OTHER THINGS TO DO, page 155.

Ceonsider using one or more of these actlvmes to

expand this activity.

® Ask the young people to silently

THINGS TO DO read the introduction'to this -
DURING THE ivi : - .
ACTIVITY activity, page 153 in History,

- aloud to them.
e Lead the discussion of the THINK ABOUT THIS
questions, page 153.
— After youngsters have estimated the number of
Ph:ladelphla dlsplay the list of

page 153.
e Go over-the directions for ' HERE, Plan how to
investigate other ethnic groups.
— After youngsters have reviewed the list of things
to find out about an ethnic group see if they can
_generafe any other items to add to this list.
— See if there are any youngsters who would like
to work together as a team to research a group.
%This activity will probably work well as a group
"activity.
— Help youngsters find out where they can locate
information. H
— Have them list these places.
e Discuss the THINK ABOUT THIS questlon page
154,

A}

Heritage, and Hearsay, or read it - .




L :

- * Find out about each team’s

THE NEXT . progress to date.

,H%‘-}Y‘OU ® Let those group members who
would like to report on things of
interest they have discovered
about the particular ethnic group.

D!scuss the THINK ABOUT THIS questlon,.page

154
Ask how many youngsters want toé?intmue their
investigation by completing one of the OTHER
THINGS TO DO activities. -

If time permits, go over the directions for [N THE
NEIGHBORHOOD page 155, Investigate another
ethnic group,

Remind youngsters that thls activity can také from
several weeks to several months to complete and.
that you will help each group as needed.

a

.

<

. ‘L‘

OTHER | used to expand the activities
THINGS . described in “History, Heritage, and

The following activities may be

TO DO Hearsay: Other Ethnic Groups in

. Your Neighborhood™

Interview someone from the ethmic group.

e You may be able to suggest somé senior citizens’
homes which care for members of partncular ethnic
groups.

‘You will have to make the initial contact with each
home’s director to ask if youngsters can interview
residents.

See if any of your friends or acquaintances who are
members of these ethmc groups are willing to be
interviewed.

Go over the oral history interview forms and
outlines with youngsters.

Make your own History, Heritage, and Hearsay.
® Help youngsters decide how to present their
continued —J )
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— conlinued

findings. They will also have to decide what
information to include and what not to include.

o If necessary, help youngsters make an outline.

e Review their 5’11aterial.

e Help youngsters as they put their final drafts
together. :

. Since the reserach effort is a team project, each

member of the team should have a special job to do
in producing the book. One youngster may be
better at artwork than another, or one may like-to
do layouts and production (typing, stapling, etc.). If
possible let group members divide up-tasks
according to their interests.

.

\ .
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—ta




Suggestions for Managing
History, Heritage, and Hearsay
Learning Activities

" As you reviewed the instructions for directing learning
activities, you probably noticed that many of the IN THE
NEIGHBORHOOD activities take several weeks to complete.
The following suggestions may help you to manage
youngsters’ time as they work through activities. You may
choose one, combine aspects of each, or develop your own,
depending on: ' -0 '

"¢ the frequency that you meet with your group to use the
History, Heritage, and Hearsay materials

® your own leadership style

® the youngsters you are working with

® the nature of your community center and its programs, "~

-

This management strategy offers the
most control for the group leader. All of
ME - the youngsters-work through the -
TIME activities as they are presented in thefr --
: guide. They complete one activity before
beginning another. They all complete the HERE section of

"the activity before beginning the IN THE
NEIGHBORHOOD section. While, completing a .
NEIGHBORHOOD section that takes two or more weeks,

" youngsters read and discuss the detailed historiés and fictional
anecdotes presented in History, Heritage, and Hearsay. They
also use this time to discuss the THINK ABOUT THIS
questions whenever they meet. The group leader checks to see

* how youngsters are progressing in their neighborhood activity
and provides assistance if necessary. When youngsters have
completed an activity, they usually have a product to present.

_ ’Thq group leader should allow time for them to make
. ~_ :presentations and to discuss their findings before beginning

the next activity. .y

T T WORKING-AT
THE SA




“This management strategy offers the
greatest freedom to youngsters workmg

élli[()?évgNG A on the activities. However, it requlres

'« that the group leader be familiar with all

U of the activities and understand them well.
After introducing History, Heritage, and Hearsay to
youngsters, the group leader allows 30 to 40 minutes for them
to review all of the activities in their guide. Then each
youngster is given the opportunity to choose three or four
activities to complete, ‘and to list the activities chosen in the
order he or she intends to complete them. The'group leader is
given this list. Scheduling. forms are provided to help the
group leader keep track of the youngsters’ progress as they -
complete their activities, As a youngster completes an activity,
he or she begins the, next activity of his or he&?'loice.
If several youngsters are working on the sark§ activity at
the same time, the group leader can meet with this group to
. discuss THINK ABOUT THIS questions, to check on the
groups progress, and to see if the activity can become a team
project. If each youngster is working on a different activity,
the group leader will.have to work with each youngster
individually to ask questions, answer questions, and assist
where needed.
We also suggest that the group leader allow at least 15
'mmutes per session for reading and discussing the ethnic
~ group histories and fictional anecdotes. Time should also be
_set aside for THINK ABOUT THIST;uestnonmn the— -
activities, for presentations, and for youngsters to discuss
their findings with the group.

——

This management strategy offers ,
OVERLAPPING moderate control for the group leader
ACTIVITIES - and some flexibility for the youngsters.
The-youngsters (with assistance, if
needed) choose the order in which they
will complete the activities in the guide. The group leader
records the order of the activities on the attached schedule
and yses it to keep track of each youngster’s progress. All the
youngsters begin the first activity on the group list at the
same time. However, they can complete the activity at their




A
.

-
-~

owhwpace within a time limit that_the group leader and
youngsters agree upon. )

Youngsters who complete the IN THE NEIGHBORHOOD
activity before others in their group are given a choice of
doing one or more enrichment activities or of beginning the
HERE section of the next activity on the schedule. It is.
possible that a youngster will complete all of the activities -
before others in his br her group. .

In order to keep youngsters more or less together as they
work through their activities, the group leader can set aside at
least 15 minutes in each session for youngsters to read and
discuss the ethnic group histories and fictional anecdotes.
Additional time can be set aside to discuss THINK ABOUT
THIS questions for the activities being worked on. Group
leaders should assist youngsters as they work to complete
each activity and they should allow time for youngsters to
present and discuss their findings after each activity has been
completed by the group.

)
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Glossary/Resources/
----- - Bibliography ¢ ;

Glossary of Selected Termps in
History, Heritage, and Hearsay
i .

The terms defined below may be difficult for some
youngsters using History, Heritage, and Hearsay to
understand. We hope that this glossary will assist you as you
work with the youngsters. If other words not defined in this
glossary prove difficult*for youngsters, please encourage them
to use a dictionary. y

anti-slavery—Against slavery. .

astronomer—A person who is an expert in ast'rono'my (the
science of investigation®of the sun, moon, plgnets, stars,
and other heavenly bodies). I

bathhouse—A building equipped for bathing. Bathhouses

" were common in the early 1900s because there was limited
plumbing in most'houses. For some ethnic groups, use of

- the~bathm,u5mo\1Mlggart of a ritual., '

’

blarney—Flattering, coaxing talk. =~ Sl

. . : . 7
boarﬂmg house—A type of hotel where patrons can buy -
meals, or a room and meals. - N

bocce—Lawn bow'ling game played on a long narrow court,
bustling—Noisy or excited activity; hurried activity.

caterers—People who cook, serve, and deliver food for
social affairs. . -




-

°

compatrioti—Fellow cduntrymen from Italy.

congregation A gathering of people, usually for worship or
" religious instruction.

conservation—Careful preservatron of natural resources

+ culture—The customary beliefs, values, behavrors,

institutions, and material objects of a racial, religious, or
_ social group.
delicatessen—A small grocery store selling prepared foods ™

such as cooked meats, smoked fish, cheese, salads, and
pickles.

discrimination—Making a dlfference in favor of or against
individuals who are members of ethnic minority gtoups or
who are members of economically deprived groups.

domestrc—A household servant. ' .
economrc——Havmg to do with the productlon distribution,
and consumption of goods and services. -

erosioh'—Being worn away, €.g., the erosion of the soil by .
" water. '

famine—Almost complete lack of food; starvmg

foreman«-An often specially trained man typically in charge
of a group of untrained workmen, e

.

hearsay-—Something heard frOm another; rumor; personal '
recollections.

heritage—Traditions pasged on from one generation to the
next. - }

history—The story of significant events in the lives of a group
of people.

e

- immigrants—People who come into a country front another

coun;ty ‘to’tive permanently. .

indentured servant—A person whoe purchases his passage to a
country by signing a contract which binds him/ her-to work
¥“faor someone for a given period of time.-

industry—Any branch of business or trade.

inequali W—Lmk of .evenness regularlty, or umformlty,
variability in opportunity of access.

jokester—A person who jokes, a practlcal joker.

Kosciuszko*Club—A Polish social and civic club named
. after a famous Polish freedom fighter. ! .
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kielbasa-——A Polish smoked sausage made-of coars:ely
. choppe& beef and pork, flavored with garlic and spices.

kosher—Right or clean according to Jewigh law.

labor broker—An employment agent who found immigrants
to fill jobs. ¢ ' ’ »
' la familigia—the family; often including pargnts, children
grandparents, cousins, uncles, aunts, and in-laws..
leprechauns—Mischievous elves of Irish folklore usually
believed to reveal the hiding place of treasure if caught. 7.
longshoremen—Men who load'and unload ships. . .
lynch—To put to death without a lawful trial, usually by mob -
action. . . s 0
mason—A person whdse work is building*with stone or brick.
metal forging—The act or process of'shaping things out of
metal, ’ N -
metrapolitan—Of or related to large cities, e.g., metropolithn
newspapers,* . ° ' N S
migrant—A person who moves from one place to ‘anothéf in )
order to.find work, a more tolerant government, or a better . 2
place to live: | . . T AR
migration—vMoving from one place to -another. o
needle trades—QOccupations involving sewing, embroidery,
other work done with a needle.. )
padroni—ltalians who secured employment for other Italian
immigrants when they came o the United States, often
loaning.them money and providing housing for their
families. . ,

*

8

paésano—A common [talian. term for a fellow countryman.

parish-5An ecclesiasticdl district thgt is governed by one
pastor.and contains one church. = :

Passover-—A Jewish holiday ebserved in memory of the
sparing of the Jiivs in Egypt, when the firstborn children of

k]

Egyptians were iled and the children of the Jews were
passed over. A

patriotic—Shawing love and loyal support of one’s country.
patroness—A woman- who is a special supporter of the work

——-of another, perhaps helping with financial or social
support. T e .

\)‘ , . . o
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peddler—A person who travels about selljfg 'things carried in
a pack or in a cart.

_plCI‘Ogl—POllSh dumplmg with a meat-or vegetable ﬁllmg .
polka—A llvely Polish dance wnth three steps and a hop in .

double time.
. prejudice—A set of negative attitudes 2 stereotypes held by
ah individual toward a particular group »f people or a race
of people. - . )
- " pushcart—A light cart pushed by hand. .o R

* - racism—A belief that race is the primary determinant of
: human traits and capacities and that racial differences
produce an inherent superlbrlty of a particular race.

radioactivity—The property possessed by some elemerits (as
uranium) o spontaneously giving dff alpha or beta rays.
recreational—Having to do ‘with amusement or play.

Rosh Hashana—A Jewish holy day that marks the beginning
of the Jewish New Year.

segregation—Separation from others; separation of racial
;o - inority grod’p members from other racial groups,
‘ éspecnally in s¢hools, theaters, and so on, e.g., former
segregatlon ‘of Afro-Américans’ from other racial groups in

’

the Umted States. g

shanty—A crudely built dwelling or shelter, usually built
~ g of wood. .

"+ shilling—A Brli:lsh sllver coin, worth about 14 cents.
spiritual-—A deeply emotional reﬁglous song

stonemason—A person whose work is bulldmg with stone or
R brick. = . ¢ s
sweatshops—Places where workers are employed upder very

.+~ bad condmons of work and at ;ery low wages.
a synagogue——A place used by Jews for religious instruction

and wogship. .

tannénes—Places where animal hides are prepared to make
" leather goods

tapr’@om«A barroom; a room or establishment whose main
VR feature is a bar for the sale of liquor:

“ textile—Woven fabric; material suitable for weavmg, e.g.,
. linen, cotton, s11k wool, ete

.5
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. tradition--The’ handih'g*a})wﬁ,‘of beliefs. opinions',‘cp_stoms,
a 'stories, etc.,.from parents-to children. usually by word of

mouth or exdmple. i
traditional-—-Handed down by tradition, customary.

tzedakah—Hebrew word meaning charity or the giving of
charity. .o ’
Underground Railroad—{(Before the abolition of siavery) a
cooperative effort by active antislavery people in the United e
States to secretly help runaway or fugitive slaves to escape
to Canada or other places of safety. :

. - .o ‘
union—A group of workers jojned together to protect and
- promote their interests, .

. unskilled—Not trained; Rot expert.
* .vocational—Having to do with some.occupation, trade, etc.
L]

weaver—A ‘person who weaves (makes fabric out of threads)
as a regular occupation.

- .
yellow fever—-K/dangerous infectious disease of warm
climates, transmitted by the ‘bite of a certain breed of
. mosquito. _ i '
Yiddish—A language which developed from acdialect of

German. Yiddish contains many Hebrew expressions. It is
spoken by Jews in Russia and Central Europe.

. Yom Kippur—A Jewish holy day observed by abstinence
. from food and.drink and by the daylong recitation of

' . prayers of repentance in the synagogué. Also called “Day
. of Atonement.” ' .

°

»

\

ot

- .




Selected Ethmc Resburces .

) Because Phnladelphra is a city of ethnic groups itisa crty
» of ethnic resources. Any attempt to list a// the ethnic
v eresources available in Philadelphia would be futile. However,
“Awe offer the following list of people, places, organizations,
N ‘+and thmgs as a sample of the many ethnic resources that can
| ‘be found in South and Southwest Philadglphia, as well as in
Phrladelphla-at- arge. Before taking advantage of many of
these resources, we suggest that you mvestlgate them to see
“how they can best ‘fheet your needs and to make whatever
arrangements are nigcessary. Also, wé suggest that you add
to this list using yohr own experiences and those of the
ypungsters with whbm you are- workmg

-6

) Multlcultural.
. ~@.bh Institute for Etfnic Studres A . .
oot 3 $8 South 7th Street ‘ ) . .
CIN 'Phlladelphra PA.19106 : . e
Lt Telephone: 925-8090
. 0“" {Maintains a museura and library focusmg on the histories and -
her:tag‘es of Philadelphia’s ethnic groups)
Free Library of Phlladelphra (Central lerary) .
. 19th Street & Benjamin Frankhn Parkway ‘
. Phnladelphla. PA 19103 Y
N Ielephone 686-5322 (GeneraJ mformatron) .
. (Maintains a collection of films, books, newspapers and magazmes~
N on drfferent ethimic group ‘histories and herltages ) RN
lntcrnatlohal House of Phlladelphra '
™ 3704 ChestnufStreet =
L . - Philadelphial PA 19104 ¢ - - -0
.. Telephop®: 387-5125 ~ | . )
o .0 (An eduéational, ¢ultural, and Social center for foreign students
o e offcnng differen&ethnic folk festivals throu&hout the year)
- Mummers Museurt, Inc. <’ . -7
. *« s 2nd Street & Washington Ayenue - " . ’
. : Phlladelphta PA 19127 - o
- ,-Telephnhe 33623050 : X
o. . (Anactign- -otiented museum featuring. hlst‘ory of this South .
i ’ _Pmladclphia traditibn. s, well as various Irish, Q[tahan and. Pohsh ‘

mummer groups. their costumes, and films of previous parades
e Youhgsters can even try on costumes and do th&’r.nummers
O -+ strur] ' . ‘
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- Nationalities Service Center of Philadelphia
1300 Spruce Street . . .
Philadelphia,.PA 19107 . - 7
Telephone: 8938400 )
(Provides social assistance to all foreign immigrants coming to ~ *
Philadelphia throught educational and counseling programs. Also =
holds an ethnic fo[k fair every two years at the Civic Cdift;r.) Ve

v

N

Office of Curriculum and Instruction
Social Studies Education

The School District of Philadelphia -
21st Street & The Parkway .
Philadelphia, PA 19103 ) '

Telephone: 299-7797 .

(Has educational materials for ethnic studies on a variety of
Philadelphia ethnic groups.)

South Philadelphia Review Chronicle
12th & Porter Streets *
e Philadelphia;, PA 19148
" Telephone: 336-2500 ‘ ‘
(Business office of this weekly publication focusing on activities in
South Philadelphia) Y. .
- University Musfum - :
33rd & Spruce Streets . - N
. Philadelphia, PA 19147 ’ -
Telephoune: 243-4000 < :
(Muscum on the University of Pennsylvania campus-regularly
presents exhibitions and programs focusing on various ethnic
groups and their heritages.)

Urban Archiives, -Paley Library

o

Témple University i 7 teon
* Berks Mall )
Philadelphia, PAg9132 T
* ' Telephone: 787-8257 : .

. (Sponsors and houses research on the urban history of
Philadelphia including some research on a number of the ethnic
3 groups that settledin the city.) - N

Afro-American . .
Afré-American Historical and,Cultural Museum
— . Tth & Arch Streets '
. Philadelphia, PA 19106
. Telephone: 574-3671 . ) .
(This museum presents various exhibitions and programs on
" Afro-American and African history, life, and culture.)
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" Philadelphia, PA 19130

Civic Center Museum’

Office of African and Afro-American Studies
School District of Philadelphia .
21st Street & The Parkway—— -~ i
Philddelphia, PA 19103
Telephone: 299-7795
(Has educational materials on Afncan and Afro-American
studies. ). -

Berean Institute
1901 West Girard Avenue

Telephone: 763-4833 ) ’
(Founded in 1899 by Mat{Bew Anderson to provrde educatlonal
tramihg for Afro-Americans. )

Berean Savings and Loan Association .
5228 Chestnut Street ' “
, Philadelphia, PA 19139 = K
Telephone: 472-4545 ; T
(Oldest and largest’ Afro-American managed f nancial mstltutlon)

Black Soldiers Monument

‘Lansdowne Drive

West Fairthount Park

Philadelphia, PA

(Erected in 1934 in memory of the Afro-Amerlcan soldiers who
» fought in various wars,)

s A~

Civic Center Boulevard & 34th Street
Philadelphia,, PA 19104

Telephone: 823-7350

(Offers an exhibit on African heritage.)

lle Ife Black Humanitarian Center, lnc 4
2544 Germantown Avenue
Philadélphia, PA 19133 - ) : -
Telephone: 225-7565 i
(Cultyral center specializing in African and modern dance. Arthur
Hall Afro-Afmerican Dance Ensemble rehearsals every Monday
and Thursday night.) .

lle Ife Museum of Afro-Amerigan Culture &
2300 Germantown Avenue  ~
Philadelppia, PA * : .
Telephone: 765-2442 . )
(Presents exhibits of Afro- Amencan art and culture.) "




Mother Bethel African. Methodist Episcopal Church
419 South 6th Street
Philadelphia, PA 19147
Telephane: 925-0616
(The first Afro-American AME Church in the United States;
provides religious history of Afro-Americans in Phlladelphla )

Philadelphia Tribune -
522 South 16th Street’ -
Philadelphia, PA 19146
Telephone: 546-1005 g
(Editorial department and business office of thlS Afro-American
weekly newspaper.)

Progress Arrow Enterprises

" . 5 - Roberts & Stokley Avenue 1 .

+  Philadelphia, PA SN g
Telephone: 849-6400 ]
(Afro-American industrial complex manufacturing electronic
materials.)

South Philadelphia Branch of NAACP <
" 1801 Christian Street
Philadelphia, PA 19146
Telephone: 546-5523 ° .
\ (Civil rights organization, publishes a variety of pamphlets
concerning its current activities.)

St. Thomas Episcopal Church - . .
52nd & Parrish Streets .
Philadelphia, PA 19123 .
Telephone: 473-3065 )
(Oldest Afro-American Episcopal Church in Phlladelphla)
Zoar United Methodist Church
1204 Melon Street
Philadelphia, PA 19123 " . .
Telephone: 769-3899 . 2 '
(Oldest established black Methodist Church in Phlladelphla)

[

-

)

Irish-American

Aer Lingus—Trish Alrlmes .
2000 Market Street s
Philadelphia, PA 19103 ?
Telephone: 561-3650 )
(Exhibits colorful posters of Ireland.)

.
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‘v St. Augustine’s Rectory
" 243 North Lawrence Street -
(Between 4th & Vine Streets)
Philadelphia, PA 19106
Telephone: 627-1838
(Catholic Church to which George Washington contributed;
publishes a pamphlet on early Irish history in Philadelphia.)

St. Mary’s Church e
- 252 South 4th Street '
Philadelphia, PA 19106 :
Telephone: 923-7930 . ‘
(In the churchyard are buried a number of leading Phlladelphla
- Irish-Americans from the period of the American Revoltmon
.including John-Barry.)
. Statue of John Barry T s
.~ Located in front of lndependence Hall :
Between 5th & 6th Streets on Chestnut Street
Philadelphia, PA 191Q6: *
(Irish-born father of the American Navy.) ,

Statue of John B. Kelly, Sr. .
Located on East River Drive near Columbla Avenue Bridge

O 2
»

... . % _ East Fairmount Park

Philadelphia, PA
(Oneof Phlladelphla ] leadmg Irish-Americans.)

Italian-American

" Annunciation B.V.M. Panish
1511 South 10th Street
Philadelphia, PA 19147 . e
Telephone: 334-0159 (Rectory)
(One.of the oldest Catholic churches serving the Itallan .
community of South Philadelphia since 1865)

Il Opinione-Pro, c .t
’ 814 South 8th Str
Philadelphia, PA 19147 ) hd
Telephone: 922-1491 - '
(Business office of this.Italian newspaper.) -

* Italian Market

Located between South 8th and South 10th Streets and
between Christian and Federal Streets.
Open Tuesdays through Sunday from 6:00 a.m. to 6:00 p.m.
(Open-air market with [talian specialties and .restaurants.)

Italo-American Bocce Social Club of-Philadelphid
2001 Point Breeze Avenue
Philadelphia, BA 19145

Q Telephone: 467-3229

KC (Cultural recreaug)al and social club.)
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. St Mary Magdalen de Pazzi Roman Catholic Church
712 Montrose Street
<, Philadelphia, PA 19147
- - Telephone: WA 2-3695
: (One of the first Italian natlonallty Cathollc churches )

Jewnsh-American

European Dairy Restaurant v
20th & Sansom Streets . ) .
. " Philadelphia, PA 19103 ) . :
Telephone: 568-1298
(Restaurant serving strictly kosher foods.)

Federation of Jeiish Agenmes of Greater Phlladelphla
1511 Walnut Street
_Phlladelphla PA 19102 . , .
Telephone: 893-5600 - ’ ‘ g
(Plans and coordinates programs of social service, education, and
philanthropic activities.)

“Bleisher Art Memorial | ' s
719 Catherine Street ‘

. Philadelphia, PA 19147 .
Telephone: 922-3456

: (Art school offering classes to adults and children, named after

. famous Jewish-American family.) -

© - Jewish Archives of Philadelphia
S 625 Walnut Street - . .
. Philadelphia, PA 19106 . -
- TFeléphone: 923-2729
“ (Prayides research on the hlstory of Phlladelphla s Jewish-
Amencans) .

. Jewish Exponent : . s -

‘& 226 South 16th Streét -
Philadelphia, PA 19103 | . v
Telephope: 893-5700 - P )
(Editorial’ department and business ofﬁce of this JeWIsh weekly

t newspaper.) ] .

Jewish History Museum of Amerlca . 7
5th & Argch Streets . - ’
Philadelphia, PA 19106, . . B
Telephone: 923-3811 “ ’
(Museunt presents exhibits and mateuals on the hlstory of. t
Jewish-Americans.) .
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Jewish Publication%&{y ‘of America
117 South 17th Street !
Philadelphia, PA 19103
Telephone: 564-5925 -
. (Provides publication resources on Jewish-Americans.)

Jewish Ys and Centers of Greater Philadelphia *
404 South Broad Street

Philadelphia, PA 19147 .
Telephone: 545-4400 - .
(Provides social, recreational, cultu¥al, and informal educational -
activities for Philadelphia’s Jewish community.)

Society Hill Synagogue
418 Spruce Street ) -

_ Philadelphia, PA 19106 . .
Telephone: 922-6590 .

(One of Philadelphia’s earlies} K] ewisl{ synagogues.)

.

Polish-American s . -

Kosciuszko Residence .o
3rd & Pine Streets o
Philadelphia, PA -

Telephone: (U.S. Park'Service Information) 597-7018
(Home of famous Polish-born Amgrican patriot.)s

Polish-Everybody’s Daily .o L e
1015 Chestnut Street L.
Philadelphia, PA 19106
Telephone: 739-7571

(Offices of Polish-American newspaper,)

Polish Heritage Society of Philadelphia . . SR
c/o Frances C. Ganiszewski : : L
- +)2719 Orthodox Street ' . ¢ P : A
. ] Philadelphia, PA 19137 = * = .
S\ S Telephone; 289-892! . T
e (Provides' information and research-on Polisi-American history.)
Polish Star-Gwiazda | Al -
3022 Richmond Street ’
. “Philadelphia, PA 19134

Telephone: 739-7571 -

(Business office of this Polish-American weekly néwspaper.)

" St. Adalbert’s Church
. 2645 East Allegheny Avenue
. - Philadelphid, PA 19134 ‘.o -
“Telephone: 739-3500 (Rectory) . ,
(Polish nationality Catholic church where Masses are conducted
. in Polish and artwork by Polish immigrants can be seen.),
Q - : -
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St. Stanislaus Church )
242 Fitzwater Street Yo : )
Philadelphia, PA .
Telephone: WA 5-2631 . )
(Polish nationality Catholic church where Masses are still said in
Polish.) - ) “
Walking Tour of Polish-American Neighborhood
*  2400-2700 Blocks of East Allegheny Avenue ,
Also Richmond Street off of Allegheny Avenye .,
t Philadelphia, PA'19134 . L e
(Polish shopping area with bakeries and other ethnic, shops.)
* . R |
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Bibliography of Selected Readings in ‘
Ethnic Heritage Studies

This blbllography of selected readings in ethnic herltage
studies is provided for those adults who are interested in
learning more about ethnic studies and/or who would like to
develop their own ;ommumty ethnic hentage studies
program. The bibliography is divided into six sectiofts™
Section one provides selected readings in ethnic studies and

multicultural education. Sections two through six provide
selected readings on each of -the five ethnic groups studied in

" History, Heritage, and Hearsay. In each section, the suggested
reading level (adlult or youngster) of the material is identified
apd those publications which are especially useful are starred.

All of these publications can be found either at the public
llbrary, at a local university or college library, or purchased
from the publishers. -

Section I: Selected Readings in Ethnic Studies.
and-Maulticultural Education

For Aduilts . ’ : . >

Banks, J. A. Ethnicity: Implications for curriculum reform. The
Social Studies, 1979, 70, 3-10.

* .-Feaching strategies for ethnic studies (2nd ed.).
Boston: Allyn & Bacon, Inc., 1979. N

Blicksilver, E. The ¢thnic American woman: Problems, protests,
lifestyle. Dubuqugg:a Kendall/ Hunt Publishing Co.,

*Bodnar, J. E. (Ed.) e ethnic exper;ence in Pennsylvania.
Lewisburg, Pa.: Bucknell University Press, 1973. o

# Cortés, C. E. Mudtcultural education: A glgbal perspectibe. Los
Angeles: UCLA Curriculum Inquiry Center Publications, 1977.

Davis, A. F., & Haller, M. H. The peoples of Philadelphia: A
history of ethmc groups and lower class-life. Philadelphia: Temple
University Press, 1973.

*Gold, M. J., Grant, C A.. & Rivlin, N. H. (Egds.). In praise of
diversity: A resource book for multicultural education.
Washington, D.C.: Association of Teacher Education, 1977.

Grant, C. A. (Ed.). Mulucultural education; Commitments, issues

and applications. Washington, D.C.: Association for Supervision
and Curriculum Development. 1977,
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Haley, F., Hustleby, S., & McCormick, R. Ethnic studies handbook
Jor school librarians. Boulder, Cold.: SociBll Sciénce Education
Consortipym, Inc., 1978. . - e :
Inglehart, B. F., & Mangione, A. R. The image of pluralism in
American literature: An annotated bibliography. New York:
. Institute on Pluralism and Group Identity of thecAmerican
Jewish Committee, 1974, ’

Jaipaul. Dirfctory of ethnic resources of Phiiadelghia_énd
Delaware

Valley. Philadelphia: Ethnic Heritage Affairs Institute
. Inc, 1976. (Available at the Balch Institute for Ethnic Studies.
See Resources Guide for address.) :

Katz, Judy H, White awareness: Handbook for anti-;acism training.
Norman, Okla.: University of Oklahoma ¢Press, 1950.

.*Leon, W. Prep:aring a primary so‘:r'cc'pack'age on your
community’s histosy. Social Education, 1980, 44(7). 612-618. .

Lord, C. 1. Teaching history with community resources (2nd ed.).
New York: Teachers College Press, 1967... -

*Mindel, C. H..& Haberstein; R. W. (Eds.). Ethnic families in
America. New York; Elsevier Scientific Publishing Co., Inc.,
1976. , ’ ' o

Office of Curricilum and Instruction. Ethhic studies: Lessons and

. activities Philadelphia: The School District®of Philadelphia, 1974, °
N Pate,’G. S. Research on prejudice reduction. Educational
Leadership, 1981, 38(4), 288-291. - -

".! * Pennsylvania Department of ?ucation. Equal rights: An

- LY

AR

*Intergroup educarion curriciflum, Harrist?urg. Pa.: Author, 1976.

* 12 . New perspectivds:A bibliography of racial, ethnic

~ and feminist resources. Harrisburg, Pa.: Author* 1977.

v . >

*— . Guidelines for oral history. What? Why? How?
Harrisburg, Pa.: Author, 1978. ﬂ« '

The Philadelphia Bulletin® The neighboriaods of Philadelphia. .

. Philﬁde@ia. Pa.: Bulletin Company, 1969.

*Rosen, P. The neglected dimension: Ethnicity in American life.
Notre Dame-London: University of Notrch.ame Press, 1980.

"Thernstrom, S., Orlov, A., & Handlin, O. (Eds.). Harvard
encyclopedia of American ethriic groups. Boston: Harvard -
-University Press, 1980. ** . o0
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. Washburn, D. E. (Ed.). The peoples of Pennsylvania: An annotated -

bibliography of resource materials. Plttsburgh University of
Pmsburgh l98| ‘

Watts J. & Dav:s A F. Generat;ons Your Samily in modern .
A'mertcan history (2nd ed.). New York: Alfred A. Knopf 1978.

‘For Youngsters “ .
Manning, C.-The tmmlgram woman and her _/Ob (2nd ed.). New

¢

‘' York: Arno‘Press and The New York Times, 1970. =

*TerKel, S. Hard ﬂmés New York: Avon ﬁooks l97l

Walden, D._Pennisylvania: An,ethnic sampler State College, Par
Pennsylvama State Lmversxty, 1973.

‘nggﬁlton D. Foxfire books: Hog dressing, Iog cabin building,
motntain crafts, foods, planting by the signs, snake lore, hunting
tales, faith healing, moonshining and other affairs of plam Iwmg
Garden Clty, N.Y.: Doubleday and Co., lnc l972

Section I Selectgd Readiqgs in Afro-American Histéry

For Adults.

‘Bauman, J. T. Black slums/black pro;ects The new deal and
Negro history in Philadelphia. Pennsylvama Htstorv, 1974, 41,
311-388. -

" *Bennett, L. Before the Wayﬂower A history of the Negro in

~

”

.~ America, 1619-1964.-Baltimore, Md.._-Penguin Books, 1970.

*Blockson, .D. The underground railroad in Pennsylvania. . 0
*Jacksonville, N.C.: Flame International, 1981. ° -

éox H. E. Jim Crow in the city. of brotherly lovc The segregation
of Philadelphia horse cars. Negro Htstory Bulletm, 1962, 26 ll9-
123. .

*DuBois, W. E. B. Thg Philadelphia Negro A soc:al study New
Yotk: Schocken Books, 1967.

T Ebony -Magazine. Chlcago [Il.: Johnson Publishing Company

Ershkownz, M., & Zikmund, J. Black politics in Phtfadelphta New
" York: Basi¢ Books ‘Inc., 1973.

*Franklin, J. H. From slavery 1q freedom: A hlstory of Negro
Americans. New York Alfred A. Knopf, 1974. P

Fraz:er EF. & Lincoln. E. C. The Negro church in Amertca/the
- biuck church since Frazier. New York: Schocken Baoks, 1974.

‘Hcrsberg, T. Bree blacks in ante-bedum Philadelphig: A stully of
ex-slaves, free-born and socio-economic decline. J;&val of Social
History, 1971. .- . Qn =
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Levine, L. Black culture and black consciousness. New York:
Oxford University Press, 1976,

For Youngsters . .
*Bennett, L. Before the Mayflower: A history of the Negro in .
America, 1619-1964. Baltimore: Penguin Books, 1970. \
. Binder, F. M. Pennsylvania Negro regiments in the Civil War.
Journal of Negro History; 1952, 37 383-417. .
*Blockson, C. L. Pennsylvaria Black history. Philadelphia:
Portfolio Associates, Inc., 1975. [,

a Silva, B. Finkelstein, M., & Loshin’ A, The Afro-American in
United_ States history. New York: Globe Bgok Co., 1972. -

+ *DeAngeli, M. Bright April. New York, Doubleday and Company,
Inc, 1946.- St

Emlen, J. T. The movement for the betterment of the Negrq in
Philadelphia. American Academy of Political and Social Science

. Annals, 1913, 41, 81-92.

Hughes, L. ‘Not without laughter. New York: MacMillan Co.,
1969. '

Patrick;, J. J. The progress of the Afro-American. 'West Chester,

- _IL.: Benefic Press, 1969.

Section II1.'Selected Readings in Irish-American History

,For Adults - — —

*Barrett, J. P. The life and death of an Irish neighborhood.
"Philadelphia Magazine, 1970, 41, 85-87; 128; 130; 134; 136-137. .

Campbell, J. H. History of the Friendly Sons of St. Patrick and of
the Hibernian Society for the Relief of Emigrants frem Ireland,
Philadelphia: Hibernian Society, 1892. 'K

*Clark, D. The adjustment of Irish immigrants to urban life: The
Philadelphia experience, 1840-1887. Unpublished doctoral

e dissertation, Temple, University, 1970. :

- Militants of the 1860s: The Philadelphia Fenians. .

Pgnnsylvania Magazine of Histdry and Biography, 1971, 25, 98-
108. . .

S . Thelrish in Philadelphia: Ten generations of urban
éxperience. Philadelphia: Temple University Press, 1974.

*McCormick, B., The importarice of being Irish. Philadelphia

.-, Magazine, 1970, 61,+79-83. . _ ‘

L




_For Youngsters . .

*Beckley, Z. A chance to live. New York: MacMillan Co., 1918.
Farrell, J. T. Danny O’Neill. New York: Vanguard Press, 1936. ~

*McDonnell, V. R. The Irish helped build America.-New York:
" Messner, 1969. o

Reilly, R. T. Rebels in the shadows. Milwaukee, Wis.: The Bruce
Publishing Co., 1962.

*Shannon, W. V. The American-Irish. New York Machllan t
Co., 1963.

Smith, B. Maggie-now. New York: Harper & Row, 1971

Sectlon IV. Selected Readmgs in Itallan-Amencan History

For Adults

Biagi, E. L. The lialians of Phtladelphta New York: Carleton,
Press, 1967.

I-Am. New York~-Am Publlshmg Company.q

*lorizzo, L. J., & Mondello, S. The lt¢lian-Americans. New York:
Twayne Pubhshers, Inc., 1971. .

‘Jullam, R. N. The origin and the development of the Italian
commumty in Philadelphia. The Ethnic Experience in
Pennsylvania. Lewisbugg, Pa.: Bucknell University Press.

—_.The social organization of immigration: The Italians in
Philadelphia. Unpublished doctoral dlssertatlon University, of

Pcnnsylvama 1971.
For Youngsters ~ /
Angelo, V. Golden gate. New York: Viking Press, 1939.

*Bennesutti, M. No steady job for papa. New York: Vanguard
Press, 1966. . . .

*Grossman, R. P. The lialians in America. Minneapolis, Minn.: '
Lerner Publications, 1971.

LaGumini, S. An album of the Itahan Amencans, New YOrk »
Franklin Watts, Inc., 1972. .

Marraro, H. R. Italo-Americans in Pennsylvama in the elghteenth
v Tentury. J’enns)lvama ﬁ‘tstorv 1940 7, 159-166. '
‘ﬁ-\

»

»
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S‘ectlon V: Selected Readmgs in Jewnsh-American Histgry
* For Adults » ™ )

Jastidw, M. Notes.on Je\ss of Philadelphia from publlsheﬁ annals.

v —oPubhcattons of the Amencan Jewish Hz.stoncal Soz‘le‘r) 1905, I,




*Klein, E. M. Guidebook to Jewish Plu'laddphia: FHistory,
landmarks, donors of the Jewish community 1o the life of
Philadefphia, 1703-1965 Philadelphia: Jewrsh TFimges Instltuteg
1965.

*Morais, H. S..The Jews of Phllac]elphla Their history from the
~ earliest settlements to the pyesent time. Philadelphia: The . :
Levytype Co., 1894. 1 .

: Sulzberger, D. The beginnings of Russo-Jewish immigration to
Philadelphia. A meri¢an-Jewish Hlstoncal Soc:etv Publlcauon.
1910, 19, 125-150. .

Whiteman, M. Mankind and medlcme A hlstory of Phrladélphas
Albert Einstein Medical Center. Philadelphia: Albert Emstem
Medrcal Center, 1966. ~ .

. The Bast European Jew comes ts, Philadelphia. The
Ethnic Expenence in Perfnsylvania. Lew1§burg, PA Bucknell
Umversrty Press, 1973. Ve

é * . .

For Youngsters

‘Ausubel, N. (Ed.). A treasury of Jewrsh folklore New York
Crown Publishing Co., 1948. .

Butwin, F. The¥Jews in America, aneapoﬁsw@nn Lerner ,: ,‘
Publications, 1969. ’

*David, J. Growmg up Jewish. New York: Wllllam Morrow and
Co., Inc., 1969 ,

Epstein, M. M) y holiday, slory book New York: TAB Pubhsjnng -
House, 1958.

Leonard 0. Amerrcarﬁ all. hﬁ’.w 'York Bchrma Houyse, i963

Lewitorm, M Rachel ana’ Herman. New' York anklm Watts
) Inc.,\ 1966. S o

. Calbit sleep New Ymk Avon Books 1964.

’ ‘. e . LR ' & ? . f»
‘Galush The Pohsh Natlonal Cathohcm_j/urch A su.rvey of its
origins, dévelopmem -and missions. Rec f-the ,;imencan -,

Cati% Histartcal Soq'ftly of Phlladelphla 1972,°83(3-4), 131’

149
"Go ab

,e

~.v

The Polish commumpes,.of Ehﬂadelphm 1870—1920 °
rigrant di nbum)n and adaptauénﬁn. urtwn Amenea,
"' Uppubﬁshed dctorale lssértatlon, ;Umvcmtty of Penn’sylva,ma
r-—D ‘ )

$ 96




\, , ' ~ .

. i . The Polish expenience in Philadelphia: The migrant
' laborers who did not come. The Ethnic Experience in Penns_} Ivania.
Lewisburg. Pa.: Bucknell University Press, I973

‘ ‘Lcwandowska Sister M. T. The Polish 1mm|grants in
Philadelphia to 1914. Records of the American Catholic
Historical Society of Phtladelphla 1954, 45, 67-101; 131-141.

lopata H. Z. Polish Americans Englewood Cliffs, NJ: . Prentice-
Hall, Inc., 1976. .

‘Ochprowicz-Monatowa, M. Polish cooker) New York: Crown
Publishing Co., 1974.

t *Wythrwal, J. A. America’s Polish heruage Detroit, Mich.:

+ Endurance Press, 1961.

i

" For &oungsters a ’
*De A ngel, M. Up the hill. Garden Clty, N.Y.: Doubleday and
Company, Inc., 1942. .

; Estes, E. The hundred dresses. New York: Harcourt Brace,
L
1944,
*Harman, M. Polish pioneers of Pennsylvania. Chlcago, Polish *
Roman Catholic Union of Amenca 1941.

> Lenski, L. We hve in the north Phlladclphxa J.B. Llppmcott
1966. . o '
. =, .

) +  Other Matenals in Ethnic Hentage Studles

A model program in multi-ethnic heritage studies: Multi-ethnic
"wctirriculym unitss—primary, intermediate and secondary levels.
) Mankato, Minn.: Mankato State CoIIege Minority Group Study
.. " Center, 1974
) Courlander, H. (Ed.). Negro Folk vnusic ofAfnca and America.
s NewYork: Folkways Record$ and Service Corporation, Ethnic
Folkway Library, 1951, (Album No. FE 4500) . .
allgn folk songs in the United States of America. New York:

Eolkways Records and' Service Corporation. Ethnic Folkways
. Library. (Album No¥FE 40I0) R

%Ba,ul Directory of ethnic resources of Philadelphia and Delaware .

alley. Philadelphia: Ethnic*Heritage Affairs Institute, Inc., 1976.

" Materials and humgn resources for teaching ethnic studies: An
. ¥ annotated bibliography. Boulder, Colo.: Social Science Educauon
e Consortium, 1975. . - . Val

PN Rubin, R. Jemsh\'t‘htldrens songs and games. Folkways Records
- “and Scrrnce Corporation, I9% (Album No. FC 7224)
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<L thlt year were you born? _ &

2. Where were yd born?

Cay Hospntal (or if 1n home give address)

-

by . ) . .
3. How many times have.you moved in your life?
\ d <

4. On this'chart, list all.the places you have lived in ydur life. Sgart with the place you were 'born.
List the country, state,” clty, and street"where you lived. List the‘date you moved to each new
place. List the main reason you moved, too. ) . -

Place Moved - Do Date {VIOVed ‘Main Reason’ for I\g)zing \

Aruitoxt provided by Eic:
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Management Schedule

(to use if allowing youngsters choice of Learn
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Management Schedule . . ‘
(to use if overlapping the Learmng'Actlvmes in Historiy, Herltage, and Hearsay)

.

..

Directions: Write the names of the T ‘ -
History, Heritage, and Hearsay . . . History, Heritage, and Hearsay ‘Léarning Activitjes (in order chosen to complete by group)
Activities in the order that yougroup o
of youngsters has chosen to complete: ; . :
them jn ﬁle space at right. Then write S
* the names of the yoqusters ‘in your '
group in the space provided below.
Also write the date that each
youngster begins and completes
the activity in the space
provided. ,

'

-~

Youngsters’ Names

Date
Begun
Date
Completed &
Date
Begun
Date
Completed
Date
Begun
Date
Completed
Completed
Date
+Begun
~
Date
Completed |
Date
Begun
Date
Completed
Date
Completed
Date
Begun
Date
Coriipleted




